
SCRED Problem Solving Case Review Protocol 

Response To Intervention Case Review Protocol 
 

Student:  School:  Grade:   
Standard Intervention 1 Intervention 2 

Problem Identification  
 An initial discrepancy was defined in observable 

measurable terms and was quantified.  
    

 Documented Data from at least two sources 
converge to support the discrepancy statement. 

     

 Student baseline data in the area of concern is 
collected using a measurement system with 
sufficient technical adequacy for ongoing frequent 
measurement, and includes a minimum of 3 data 
points with standardized procedures for 
assessment.  Baseline data are graphed. 

    

Problem Analysis 
 Data from a variety of sources (RIOT) and 

domains (ICEL) were collected to consider 
multiple hypotheses for the cause of the identified 
discrepancy.  These data are documented 

    

 A single hypothesis for the cause of the 
discrepancy was selected.  At least two pieces of 
data converge to support this hypothesis.  At least 
one of these is quantitative. 

    

Plan Development 
 A data-based goal was established that describes 

the learner, conditions (time and materials for 
responding), expected performance, and a goal 
date.  The goal is indicated on a graph. 

    

 The intervention selected meets federal definition 
of scientifically research-based intervention.  The 
selected intervention directly addresses the specific 
identified problem and the hypothesis for the cause 
of the discrepancy. 

    

 A written intervention plan was clearly defined that 
explicitly describes what will be done, where, 
when, how often, how long (per session), by 
whom, and with what resources.  Portions of the 
intervention that are in replacement of and 
supplemental to the core curriculum are indicated 

    



SCRED Problem Solving Case Review Protocol 

 A written description of the progress-monitoring 
plan was completed and includes who will collect 
data, data collection methods, conditions for data 
collections, and schedule. 

    

 A decision making rule was selected for use.     

 A plan evaluation meeting was set for no more than 
8 weeks after the plan is established.   

    

Plan Implementation  
 A direct observation of the intervention was 

completed at least one time.  Any discrepancies 
between the written plan and the intervention in 
action were noted and resolved. Observations 
continued until the intervention being delivered 
and the written intervention plan matched.  Written 
documentation of each observation was made.   

    

 Team documented agreement that the plan was 
carried out as intended. 

    

 Team documented agreement that the student 
participated in the intervention as planned. 

    

Plan Evaluation 
 Data were collected and graphed as stated in plan.  

The required number of data points were collected 
under the same intervention conditions after 
integrity was established. 

    

 Team accurately determined and documented the 
level of student response to intervention on the 
plan evaluation form 

    

 Team decided to continue the plan unmodified, 
develop a modified plan, fade, or terminate the 
plan.  Team documented this decision. 

    

 

Referral for Entitlement Evaluation Decision Guidelines – (to be considered only when all other boxes indicate “YES”) 
A.  After implementation of at least two scientifically research-based interventions, student’s slope of growth 
continues to be below expectation.  (See SCRED guidance for assistance with interpretation) 

 

B.  After implementation of at least two scientifically research-based interventions, student’s level of performance 
continues to be at the 5th percentile or below compared to state or national norms. (Consider local in addition) 
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Parent Involvement 
 
 Not in 

Place 
Limited 
Practice 

Partially 
Implemented 

Well 
Established 

1. All parents are provided a description of the school’s essential components of 
MTSS  and what it means for them and their child. 

    

2. Communication with families exists in a language or mode that is meaningful 
to them.  

    

3. Parents are notified about their child’s performance on school-wide 
assessments. 

    

4. There is meaningful communication between families and staff about all 
students’ strengths and needs, and additional collaboration when concerns are 
identified. 

    

5. Parents are notified when their child begins a supplemental (tier 2 or 3) 
intervention. 

    

6. Parents are provided with a description of assurances of what general 
education problem solving will provide (e.g., intervention plan, timelines, data 
to be collected, decision making rules). 

    

7. Parent participation in the problem solving process is solicited.     
8. Parents are provided with materials and training in the provision of curricular 

supports in the home setting when appropriate. 
    

9. Parents of children who receive intensive intervention are provided reports 
on their child’s interventions, goals, and progress toward their goals. 

    

10. Parents are informed of their right to request a special education evaluation.     
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School  Leadership, Climate, and Infrastructure 
 

 Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 
1. All educators have attended an overview presentation of the MTSS 

framework that included information on implications for curriculum & 
instruction, assessment practices, and school-wide organization and problem 
solving. 

    

2. The principal and  school leadership team are actively committed to a multi-
year implementation of the MTSS framework. 

    

3. The principal  shares a description of the school’s essential components of 
MTSS and data-based decision-making and keeps staff regularly informed of 
any changes. 

    

4. All educators understand that MTSS is a building-wide framework designed to 
benefit ALL students, not solely or primarily related to special education. 

    

5. Building and/or district leadership demonstrate active commitment to and 
support of the MTSS framework. 

    

6. Educators feel shared responsibility and play meaningful roles in ongoing 
activities to sustain the MTSS framework. 

    

7. Research-based practices are understood and accepted by educators.      
8. Research-based practices are consistently incorporated within classroom 

instruction 
    

9. Professional development is institutionalized and structured so that all 
teachers continuously examine, reflect upon, and improve instructional 
practice, decision-making, and delivery of instruction. 

    

10. Resources are adequately allocated to support MTSS implementation.     
11. Schoolwide schedules are aligned to support delivery of multiple levels of 

high quality instruction based on student’s needs. 
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12. Adequate additional time is built in for interventions.     
13. Shared responsibility for all children is evident among educators.     
14. Expectations for academic performance and positive behavior have been 

agreed upon and shared with all stakeholders. 
    

15. Educators believe that communication with families and community is an 
integral part of their jobs. 

    

16. Staff can articulate information and factors that they consider when adopting 
culturally and linguistically relevant instructional practices, assessments,  and 
intervention programs. 

    

17. The school conducts regular evaluation of its progress toward achieving high 
levels of success for all students. 

    

 
Curriculum and Instruction 
 

 

Universal Level 
Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 

1. All core curriculum materials are research based for the target population of 
learners (including subgroups). 

    

2. There are clear, high quality core curricula in academic and social behavior areas 
implemented with well-defined scope and sequence plans across grades. 

    

3. Staff can articulate information and factors they consider when adopting 
culturally and linguistically relevant core instructional practices and assessments 

    

4. The teaching and learning objectives are well articulated from one grade to 
another and within grade levels so that students have similar experiences 
regardless of teacher. 

    

5. Teachers are well trained to implement core curricula.     
6. Curricula and instruction are differentiated based on student needs.     
7. Ongoing work to align the core curricula with state standards is evident.     
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8. Universal screening results are linked to ongoing discussions about high quality 
core curriculum for academics and social behavior. 

    

9. The district has a plan for systematically evaluating the fidelity of core 
curriculum implementation on a regular basis, and addressing deficiencies. 

    

10. Systematic evaluation of the effectiveness of core instruction for both all and 
subgroups of students is conducted on a regular basis based on data from 
multiple measures. 

    

11. Teachers are knowledgeable about and implement principles of effective 
instruction, (i.e., high rates of engagement, opportunities to respond, immediate 
error corrections, etc.) 

    

12. Teachers are knowledgeable about and implement research-based principles for 
effective instruction in basic skill areas (reading, writing, math). 

    

13. Teachers understand how to embed basic skills instruction within content area 
classes, and do this regularly. 

    

14. The school provides enrichment opportunities for students exceeding 
benchmarks at all grade levels. 

    

 
 
 

 

Strategic Level 
Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 

1. The school has standardized evidence-based strategic intervention curricula, 
instruction, and/or strategies identified and available across grade levels 
and content areas. 

    

2. Staff can articulate information and factors they consider when adopting 
culturally and linguistically relevant strategic intervention practices and 
assessments 
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3. Strategic intervention is well aligned with core instruction and incorporates 
foundational skills that support the learning objectives of core instruction. 

    

4. School schedules allow for maximum use of time for supplemental strategic 
interventions. 

    

5. Strategic interventions supplement core instruction.     
6. Data-based criteria and procedures for moving between tiers of intervention 

are set. 
    

7. Instructional staff members are trained in interventions to be used.     
8. Group size and dosage are optimal for the age and needs of students.     
9. Strategic evidence-based interventions are delivered as intended with 

integrity. 
    

10. Systematic evaluation of the effectiveness of supplemental, tiered 
instruction for individuals and sub-groups of students is conducted on a 
regular basis (i.e., at least 3 times a year) 

    

11. By combining high quality core instruction with intensive tiered supports, 
the school has a plan to accelerate learning for all at risk students so they 
meet grade level standards in 1-2 years. 

    

 
 

Intensive Level 
Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 

1. The school has standardized, evidence-based intensive intervention 
curricula, instruction, and/or strategies identified for intensive intervention. 

    

2. Staff can articulate information and factors they consider when adopting 
culturally and linguistically relevant intensive intervention practices and 
assessments 

    

3. School schedules allow for maximum use of time for intensive interventions.     
4. The intervention is individualized.     
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5. Decisions regarding student participation in both core instruction and 
intensive intervention are made on a case-by-case basis, according to 
students need. 

    

6. Intensive interventions address the general education curriculum in an 
appropriate manner for students. 

    

7. Data-based criteria and procedures for moving between tiers of intervention 
are set. 

    

8. Instructional staff members are trained in intensive interventions to be 
used. 

    

9. Intensive evidence-based interventions are delivered as intended with 
integrity. 

    

10. Systematic evaluation of the effectiveness of intensive, tiered instruction is 
conducted on a regular basis. 

    

11. By combining high quality core instruction with intensive tiered supports, 
the school has a plan to accelerate learning for all at risk students so they 
meet grade level standards in 1-2 years. 
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Measurement and Assessment 
 

 Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 
1. The school/district has a clearly articulated local assessment plan that includes 

all of the following (1) screening procedures for all students multiple times  per 
year; (2) diagnostic assessment as needed; (3) a plan for progress monitoring 
those at risk, and (4) outcomes evaluation at least annually. 

    

2. The measures identified in the local assessment plan are all reliable and valid for 
the purposes for which they are used. 

    

3. Procedures are in place to ensure implementation accuracy (i.e., all students 
tested, accurate scores and cut points/decisions) 

    

4. Screening data are used in concert with at least two other data sources (e.g., 
classroom performance, diagnostic assessment, short-term progress monitoring) 
to verify decisions about whether a student is at risk. 

    

5. Professionals are trained to a high degree of reliability in the standard 
administration and scoring of all assessments used. 

    

6. Fidelity of assessment administration and scoring procedures is evaluated on a 
regular basis and refresher trainings are provided as needed. 

    

7. Data are stored in a database that is easily accessible by all teachers and 
administrators in a timely manner. 

    

8. A data system is in place that allows users to document and access individual 
student data and instructional decisions. 

    

9. A data system is in place that allows for the graphical display of data and 
supports a process for setting and evaluating goals. 

    

10. Educators understand and can communicate about the purposes and value of the 
assessments used, as well as their limitations. 
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11. Educators are skilled at interpreting assessment results and making decisions 
based on these results. 

    

12. School-wide assessment data are used to evaluate the effectiveness of core 
academic and behavior programs. 

    

13. School-wide assessment data are used to identify students who may be at risk in 
academic or social-behavioral areas. 

    

14. Reliable and valid diagnostic assessments occur as needed to better understand 
specific needs of identified at-risk students. 

    

15. The school uses valid and reliable progress monitoring tools to monitor the  
progress of students receiving supplemental or intensive interventions. 

    

16. Schedules for progress monitoring are set based on the intensity of students’ 
needs, and assessment occurs at least monthly for all identified students. 

    

17. Progress monitoring tools have sufficient number of alternate forms of equal and 
controlled difficulty to allow for progress monitoring at recommended intervals. 

    

18. Progress monitoring tools specificy minimum acceptable growth and provide 
benchmarks for minimum acceptable  end of year performance. 

    

19. Teachers regularly use data from progress monitoring to drive instructional 
decisions throughout the continuum of supports. 

    

20. The school evaluates the outcomes of interventions on an annual basis using data 
to determine effectiveness.   
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Collaborative Teams 
 

 Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 
1. Grade level, building level and district level teams exist.     
2. Grade-level, building-level, and district-level teams all consistently follow a 

problem-solving process with clear procedures to make data based educational 
decisions that promote improvement in academic and social-behavioral 
outcomes for all students. 

    

3. There is common understanding of the purpose and unique roles of each team 
within the building or district, and of they ways in which these teams interrelate. 

    

4. All teams are viewed as having the primary mission and responsibility of 
supporting student success within general education, and not as vehicles to 
promote special education identification. 

    

5. Team meetings at all levels are regularly scheduled as part of the school and 
district master schedules and  meetings are of sufficient duration and frequency 
(e.g., monthly GLT meetings, weekly PST meetings) to complete necessary tasks.  
All members of teams regularly attend the meetings. 

    

6. Grade level teams exist and meet regularly in grades K-8, and include all general 
and special educators who serve students at each grade level, including staff who 
work with subgroups of students. 

    

7. Building-based problem solving teams exist and have balanced representation 
from all stakeholders, including general and specialized teaching groups. 

    

8. Students’ cultural and linguistic needs are taken into account when teams 
identify and implement interventions and corresponding progress monitoring. 

    

9. Multiple staff members in grade level and content teams are involved when 
determining the appropriate type, level, and intensity of interventions for 
students. 
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10. All building and district instructional staff are provided with a descriptions of the 
school/district MTSS and data-based decision-making process. 

    

11. All building and district instructional staff are updated regularly about changes in 
the MTSS and data-based decision-making process. 

    

12. Teachers who refer students to a problem solving team meet directly with the 
team to discuss intervention options and plans. 

    

13. All team members are trained with regard to procedures, forms, and available 
resources for their team. 

    

14. Meeting agendas are clearly communicated and include goals and tasks.     
15. There is effective facilitation/leadership at each team meeting.     
16. The building administrator actively participates in team meetings.     
17. All team members attend regularly and participate actively during meetings.     
18. All teams maintain records on students they have served     
19. Effective communication exists between teams.     
20. Data on team functioning are collected regularly (number of students served, 

fidelity to problem solving process). 
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Problem – Solving Process 
 

 Not in 
Place 

Limited 
Practice 

Partially 
Implemente

d 

Well 
Establish

ed 
1. School-wide screening results for academics and behavior are used to identify 

students for problem solving by grade level or building level teams 
    

2. Team members effectively and efficiently identify and prioritize problems for 
every student or group of students served through intervention services. 

    

3. The prioritized problem for each student or group of students is observable 
and measurable and is described as a discrepancy between what is expected 
and what is occurring as measured on one assessment tool, with additional 
converging evidence from other sources. 

    

4. Teams generate multiple hypotheses across the domains  of instruction, 
curriculum, environment, and learner (ICEL) when considering the cause of 
the identified problem.  

    

5. Teams generate hypotheses that are relevant, alterable, and observable.     
6. Teams systematically analyze information from a variety of sources (Review, 

Interview, Observation, Testing) to support or refute each generated 
hypothesis. 

    

7. An individual, specific, and measurable goal is set for each student or group of 
students. 

    

8. Interventions selected by the problem-solving team are supported by 
research. 

    

9. Interventions selected by the problem-solving team address the student need 
identified in the discrepancy and hypothesis statements. 

    

10. Intervention plans are implemented in a timely manner.     
11. A plan to gather regular valid and reliable progress monitoring data toward 

the student goal is a part of each intervention plan. 
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12. Intervention fidelity is always assessed through direct observation, and any 
issues are quickly resolved. 

    

13. Intervention sessions are documented and of sufficient intensity, duration 
and frequency to expect growth. 

    

14. Teams use decision-making rules to evaluate progress toward goals (e.g., 
slope vs. trend or consecutive data point rule). 

    

15. Decisions about responsiveness to interventions are based on reliable and 
valid progress monitoring data that reflect progress toward the attainment of 
a goal at the end of the intervention.   

    

16. Intervention plans are evaluated in a timely manner and resulting decisions 
are documented. 

    

17. The team cycles through the problem solving process again and again when 
students’ performance is not sufficiently responsive to the current 
intervention. 
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 April, 2014 

Intensive Intervention Practice Categories 
Checklist  

The following checklist is intended to help teachers and intervention teams think about practices for 
intensifying interventions across various dimensions. This list is not exhaustive, and teams may add to it 
over time.  
 
Intensification Practice Category #1: Change Intervention Dosage or Time 

Possible Approaches Notes 

 
___   Increase daily intervention time. 
 
___   Increase duration/number of sessions.  
 
___   Increase frequency of sessions (e.g. twice per day). 
 
___   Provide extended instruction (e.g. after school).  
 
___   Other:________________________________________ 
 
___   Other:________________________________________ 

 

 
Intensification Practice Category #2: Change the Learning Environment to Promote Attention and 
Engagement 

Possible Approaches Notes 

 
___ Reduce group size. 
 
___ Create homogeneous groups. 
 
___ Change the instructional setting.   
 
___  Other: ________________________________________ 
 
___  Other:_________________________________________ 
 
___  Other:_________________________________________ 
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Intensification Practice Category #3: Combine Cognitive Processing Strategies with Academic 
Learning 

Possible Approaches Notes 

Memory 
 ___ Teach note-taking skills.  
 ___ Review prior learning before presenting new 

information.       
 ___  Speak and write/draw/project information as you 

present it. 
 ___  Repeat important instructions, key words, and so on. 
 ___ Model procedures to provide students with a visual 

image of the steps. 
 ___ Teach students to visualize information in a text, 

including stories, word problems, and so on. 
 ___ Teach routines for important procedures.  
 ___ Use visual or verbal cues as reminders.   
 ___ Model out-loud verbal rehearsal.  
 ___ Develop a mnemonic device to help students             

remember information or routines.  
 ___ Check for understanding frequently. 
 ___ Teach students to self-check for understanding and ask 

for clarification when needed. 
 
    ___ Other:______________________________________ 
 
    ___ Other:______________________________________ 
 
Self-Regulation and Self-Monitoring  
 ___ Model thinking aloud when you introduce new             

concepts.   
 ___ Include students in goal setting and monitoring their 

progress. 
 ___ Explicitly teach and model use of strategies and              

routines. 
 ___ Offer specific feedback that highlights behaviors             

leading to improved achievement.  
 ___ Ask students to read the text aloud and think about             

what the author is saying. 
 ___ When solving word problems, teach students to ask             

themselves whether they understand the question.  
 ___ Teach students to ask, “Does my answer make sense?” 
 ___ Teach students to be metacognitive and to identify             

“breakdowns” in their understanding. 
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Possible Approaches Notes 

 ___ Keep track of how long it takes a student to             
achieve mastery of a new skill.  

 ___ Teach students to ask for help when they need it.  
    ___ Teach students to set goals.  
 ___ Teach students to graph and monitor their progress 

toward their goals. 
    
   ___ Other:______________________________________ 
 
   ___ Other:______________________________________ 
 
Attribution   
 ___ Help students to develop strategies or scripts when                  

they engage in negative self-talk, and reinforce                  
them for using those strategies or scripts.  

 ___ Include students in goal setting and monitoring to                  
help them connect their hard work with increased                 
academic success. 

 ___ Celebrate progress, and provide explicit feedback                  
that connects it with their use of new/appropriate                  
learning strategies, skills, or behaviors. 

 
   ___ Other:______________________________________ 
 
   ___ Other:______________________________________ 
 
Other 
 
 ___ Other: ______________________________________ 
 
 ___ Other:______________________________________ 
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Intensification Practice Category #4: Modify Delivery of Instruction   
Possible Approaches Notes 

Content 
 ___ Prioritize and engage students in what you want them 

to know. 
 ___ Ensure instructional content aligns with students’ 

demonstrated needs. 
 ___ Use precise, frequent progress monitoring to             

determine if learning is occurring. 
 
 ___ Other: ______________________________________ 
 
 ___ Other:______________________________________ 
 
Systematic and Explicit Instruction 
 ___ Sequence learning chunks from easier to more              

difficult. 
 ___ Break steps into small, simple chunks.  
 ___ Provide temporary supports to control the level of              

difficulty. 
 ___ Tell students what you want them to know.  
 ___ Provide an advance organizer.  
 ___ Assess background knowledge. 
 ___ Model (“I do”). 
 ___ Provide extensive guided practice (“You do”).  
 ___ Provide independent practice (“We do”).  
 ___ Check for maintenance of skills.  
 ___ Provide concrete learning opportunities with              

manipulatives or visual aids. 
 ___ Scaffold instruction, and fade levels of support as              

students demonstrate independence. 
 
 ___ Other: ______________________________________ 
 
 ___ Other:______________________________________ 
 
Precise, Simple, Replicable Language  
 ___ Plan precise, specific language for parts of your lessons 

that involve the explanation of an important idea. 
 ___ Use correct vocabulary for the discipline that is              

appropriate for students.  
 ___ Use the same language every time. 
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Possible Approaches Notes 

 
 ___ Other: ______________________________________ 
 
 ___ Other:______________________________________ 
 
Feedback and Error Correction 
 ___ Tie your feedback directly to the student’s actions and              

the learning goals. 
 ___ If students make errors, explain why they are incorrect, 

model the correct response, and have the student 
provide a correct response before moving on. 

 
Other 
 ___ Other: ______________________________________ 
 
 ___ Other:______________________________________ 
 
 ___ Other:______________________________________ 
 

 
 



 
Specific Learning Disabilities (SLD): Test your IQ 

True or False? 
 
1. IDEA ’04 prohibits the use of I.Q. tests in the identification of specific learning disabilities 

(SLD). 
Notes: 

 
 
 
 

2. Response to Intervention (RtI) is required by IDEA ’04 in order to identify SLD. 
Notes: 

 
 
 
 
3. To adequately identify SLD a test of cognitive processes is essential to determine goals 

for the individual educational program (IEP). 
Notes: 

 
 
 
 

4. When conducting an intervention as part of RtI, it is essential to measure the fidelity of 
implementation. 
Notes: 
 
 
 
 

5. Determining a child eligible for special education services as having SLD usually results in 
a better educational outcome (i.e. earning a high school diploma, etc.). 
Notes: 
 
 
 
 

6. The ability-achievement discrepancy model meets APA standards for reliability. 
Notes: 

 
 
 
 



7. The ability-achievement discrepancy model meets APA criteria for validity. 
Notes: 

 
 
 
 
 
8. The current six component definition of specific learning disabilities (IDEA ’97) is 

supported by more than 30 years of research on SLD. 
Notes: 
 
 
 
 
 

9. Students who receive ineffective instruction in reading in early grades develop 
persistent reading problems that are resistant to intervention, including special 
education, in middle and high school. 
Notes: 

 
 
 
 
 
10. Screening and evaluation of academic skills for all students in early grades is too costly 

and inefficient for use by schools. 
Notes: 
 
 

 
 
 
11. Identification of SLD at grades 4 to 7 results in the most beneficial outcomes for those 

students (increased high school diplomas, etc.). 
Notes: 

 
 
 
 
 
12. Identification of SLD using the ability-achievement discrepancy approach is cost efficient 

(standardized & reliable routine professional practices). 
Notes: 
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Sc
re

en
in

g,
 p

ro
gr

es
s m

on
ito

rin
g,

 a
nd

 o
th

er
 su

pp
or

tin
g 

as
se

ss
m

en
ts

 a
re

 u
se

d 
to

 in
fo

rm
 d

at
a-

ba
se

d 
de

ci
sio

n 
m

ak
in

g.
 

M
ea

su
re

s  
1 

3 
5 

Sc
re

en
in

g—
Th

e 
RT

I f
ra

m
ew

or
k 

ac
cu

ra
te

ly
 id

en
tif

ie
s s

tu
de

nt
s a

t r
isk

 o
f p

oo
r l

ea
rn

in
g 

ou
tc

om
es

 o
r c

ha
lle

ng
in

g 
be

ha
vi

or
s. 

 
Sc

re
en

in
g 

To
ol

s  
In

su
ff

ic
ie

nt
 e

vi
de

nc
e 

th
at

 th
e 

sc
re

en
in

g 
to

ol
s a

re
 re

lia
bl

e,
 c

or
re

la
tio

ns
 b

et
w

ee
n 

th
e 

in
st

ru
m

en
ts

 a
nd

 v
al

ue
d 

ou
tc

om
es

 
ar

e 
str

on
g,

 a
nd

 p
re

di
ct

io
ns

 o
f r

is
k 

st
at

us
 

ar
e 

ac
cu

ra
te

.  

Ev
id

en
ce

 in
di

ca
te

s t
ha

t t
he

 sc
re

en
in

g 
to

ol
s a

re
 re

lia
bl

e,
 c

or
re

la
tio

ns
 b

et
w

ee
n 

th
e 

in
st

ru
m

en
ts

 a
nd

 v
al

ue
d 

ou
tc

om
es

 
ar

e 
str

on
g,

 a
nd

 p
re

di
ct

io
ns

 o
f r

is
k 

st
at

us
 

ar
e 

ac
cu

ra
te

, b
ut

 st
af

f i
s u

na
bl

e 
to

 
ar

tic
ul

at
e 

th
e 

su
pp

or
tin

g 
ev

id
en

ce
. 

Ev
id

en
ce

 in
di

ca
te

s t
ha

t t
he

 sc
re

en
in

g 
to

ol
s a

re
 re

lia
bl

e,
 c

or
re

la
tio

ns
 b

et
w

ee
n 

th
e 

in
st

ru
m

en
ts

 a
nd

 v
al

ue
d 

ou
tc

om
es

 
ar

e 
str

on
g,

 a
nd

 p
re

di
ct

io
ns

 o
f r

is
k 

st
at

us
 

ar
e 

ac
cu

ra
te

, a
nd

 st
af

f i
s a

bl
e 

to
 

ar
tic

ul
at

e 
th

e 
su

pp
or

tin
g 

ev
id

en
ce

. 
U

ni
ve

rs
al

 
Sc

re
en

in
g 

 
O

ne
 o

r n
on

e o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 sc
re

en
in

g 
is 

co
nd

uc
te

d 
fo

r a
ll 

stu
de

nt
s (

i.e
., 

is 
un

iv
er

sa
l);

 (2
) p

ro
ce

du
re

s 
ar

e i
n 

pl
ac

e t
o 

en
su

re
 im

pl
em

en
ta

tio
n 

ac
cu

ra
cy

 (i
.e.

, a
ll 

stu
de

nt
s a

re
 te

ste
d,

 
sc

or
es

 ar
e a

cc
ur

at
e, 

cu
t p

oi
nt

s/d
ec

isi
on

s 
ar

e a
cc

ur
at

e)
; a

nd
 (3

) a
 p

ro
ce

ss
 to

 sc
re

en
 

al
l s

tu
de

nt
s o

cc
ur

s m
or

e t
ha

n 
on

ce
 p

er
 

ye
ar

 (e
.g

., 
fa

ll,
 w

in
te

r, 
sp

rin
g)

. 

Tw
o 

of
 th

e f
ol

lo
w

in
g 

co
nd

iti
on

s a
re

 m
et

: 
(1

) s
cr

ee
ni

ng
 is

 co
nd

uc
te

d 
fo

r a
ll 

stu
de

nt
s 

(i.
e.,

 is
 u

ni
ve

rs
al

); 
(2

) p
ro

ce
du

re
s a

re
 in

 
pl

ac
e t

o 
en

su
re

 im
pl

em
en

ta
tio

n 
ac

cu
ra

cy
 

(i.
e.,

 al
l s

tu
de

nt
s a

re
 te

ste
d,

 sc
or

es
 ar

e 
ac

cu
ra

te
, c

ut
 p

oi
nt

s/d
ec

isi
on

s a
re

 
ac

cu
ra

te
); 

an
d 

(3
) a

 p
ro

ce
ss

 to
 sc

re
en

 al
l 

stu
de

nt
s o

cc
ur

s m
or

e t
ha

n 
on

ce
 p

er
 y

ea
r 

(e
.g

., 
fa

ll,
 w

in
te

r, 
sp

rin
g)

. 

A
ll 

of
 th

e f
ol

lo
w

in
g 

co
nd

iti
on

s a
re

 m
et

: 
(1

) s
cr

ee
ni

ng
 is

 co
nd

uc
te

d 
fo

r a
ll 

stu
de

nt
s 

(i.
e.,

 is
 u

ni
ve

rs
al

); 
(2

) p
ro

ce
du

re
s a

re
 in

 
pl

ac
e t

o 
en

su
re

 im
pl

em
en

ta
tio

n 
ac

cu
ra

cy
 

(i.
e.,

 al
l s

tu
de

nt
s a

re
 te

ste
d,

 sc
or

es
 ar

e 
ac

cu
ra

te
, c

ut
 p

oi
nt

s/d
ec

isi
on

s a
re

 
ac

cu
ra

te
); 

an
d 

(3
) a

 p
ro

ce
ss

 to
 sc

re
en

 al
l 

stu
de

nt
s o

cc
ur

s m
or

e t
ha

n 
on

ce
 p

er
 y

ea
r 

(e
.g

., 
fa

ll,
 w

in
te

r, 
sp

rin
g)

. 
D

at
a 

Po
in

ts
 to

 
V

er
ify

 R
isk

 
Sc

re
en

in
g 

da
ta

 a
re

 n
ot

 u
se

d 
or

 a
re

 u
se

d 
al

on
e 

to
 v

er
ify

 d
ec

is
io

ns
 a

bo
ut

 w
he

th
er

 
a 

st
ud

en
t i

s o
r i

s n
ot

 a
t r

is
k.

 

Sc
re

en
in

g 
da

ta
 a

re
 u

se
d 

in
 c

on
ce

rt 
w

ith
 

at
 le

as
t o

ne
 o

th
er

 d
at

a 
so

ur
ce

 (e
.g

., 
cl

as
sr

oo
m

 p
er

fo
rm

an
ce

, c
ur

ric
ul

um
-

ba
se

d 
as

se
ss

m
en

t, 
pe

rf
or

m
an

ce
 o

n 
st

at
e 

Sc
re

en
in

g 
da

ta
 a

re
 u

se
d 

in
 c

on
ce

rt 
w

ith
 

at
 le

as
t t

w
o 

ot
he

r d
at

a 
so

ur
ce

s (
e.

g.
, 

cl
as

sr
oo

m
 p

er
fo

rm
an

ce
, p

er
fo

rm
an

ce
 o

n 
st

at
e 

as
se

ss
m

en
ts

, d
ia

gn
os

tic
 a

ss
es

sm
en

t 



C
en

te
r o

n 
R

es
po

ns
e 

to
 In

te
rv

en
tio

n 
R

TI
 F

id
el

ity
 o

f I
m

pl
em

en
ta

tio
n 

R
ub

ric
—

2 

as
se

ss
m

en
ts

, d
ia

gn
os

tic
 a

ss
es

sm
en

t 
da

ta
, s

ho
rt-

te
rm

 p
ro

gr
es

s m
on

ito
rin

g)
 to

 
ve

rif
y 

de
ci

si
on

s a
bo

ut
 w

he
th

er
 a

 st
ud

en
t 

is
 o

r i
s n

ot
 a

t r
is

k.
 

da
ta

, s
ho

rt-
te

rm
 p

ro
gr

es
s m

on
ito

rin
g)

 to
 

ve
rif

y 
de

ci
si

on
s a

bo
ut

 w
he

th
er

 a
 st

ud
en

t 
is

 o
r i

s n
ot

 a
t r

is
k.

 

Pr
og

re
ss

 M
on

ito
rin

g—
O

ng
oi

ng
 a

nd
 fr

eq
ue

nt
 m

on
ito

rin
g 

of
 p

ro
gr

es
s q

ua
nt

ifi
es

 ra
te

s o
f i

m
pr

ov
em

en
t a

nd
 in

fo
rm

s i
ns

tr
uc

tio
na

l p
ra

ct
ic

e 
an

d 
th

e 
de

ve
lo

pm
en

t o
f i

nd
iv

id
ua

liz
ed

 p
ro

gr
am

s. 
M

ea
su

re
s a

re
 a

pp
ro

pr
ia

te
 fo

r t
he

 st
ud

en
t’s

 g
ra

de
 a

nd
/o

r s
ki

ll 
le

ve
l. 

Pr
og

re
ss

-
M

on
ito

ri
ng

 
To

ol
s  

Se
le

ct
ed

 p
ro

gr
es

s-
m

on
ito

rin
g 

to
ol

s m
ee

t 
no

 m
or

e 
th

an
 o

ne
 o

f t
he

 fo
llo

w
in

g 
cr

ite
ria

: (
1)

 h
av

e 
su

ff
ic

ie
nt

 n
um

be
r o

f 
al

te
rn

at
e 

fo
rm

s o
f e

qu
al

 a
nd

 c
on

tro
lle

d 
di

ff
ic

ul
ty

 to
 a

llo
w

 fo
r p

ro
gr

es
s 

m
on

ito
rin

g 
at

 re
co

m
m

en
de

d 
in

te
rv

al
s 

ba
se

d 
on

 in
te

rv
en

tio
n 

le
ve

l; 
(2

) s
pe

ci
fy

 
m

in
im

um
 a

cc
ep

ta
bl

e 
gr

ow
th

; (
3)

 
pr

ov
id

e 
be

nc
hm

ar
ks

 fo
r m

in
im

um
 

ac
ce

pt
ab

le
 e

nd
-o

f-
ye

ar
 p

er
fo

rm
an

ce
; 

an
d 

(4
) r

el
ia

bi
lit

y 
an

d 
va

lid
ity

 
in

fo
rm

at
io

n 
fo

r t
he

 p
er

fo
rm

an
ce

-le
ve

l 
sc

or
e 

is
 a

va
ila

bl
e.

 

Se
le

ct
ed

 p
ro

gr
es

s-
m

on
ito

rin
g 

to
ol

s m
ee

t 
tw

o 
or

 th
re

e 
of

 th
e 

fo
llo

w
in

g 
cr

ite
ria

: 
(1

) h
av

e 
su

ff
ic

ie
nt

 n
um

be
r o

f a
lte

rn
at

e 
fo

rm
s o

f e
qu

al
 a

nd
 c

on
tro

lle
d 

di
ff

ic
ul

ty
 

to
 a

llo
w

 fo
r p

ro
gr

es
s m

on
ito

rin
g 

at
 

re
co

m
m

en
de

d 
in

te
rv

al
s b

as
ed

 o
n 

in
te

rv
en

tio
n 

le
ve

l; 
(2

) s
pe

ci
fy

 m
in

im
um

 
ac

ce
pt

ab
le

 g
ro

w
th

; (
3)

 p
ro

vi
de

 
be

nc
hm

ar
ks

 fo
r m

in
im

um
 a

cc
ep

ta
bl

e 
en

d-
of

-y
ea

r p
er

fo
rm

an
ce

; a
nd

 (4
) 

re
lia

bi
lit

y 
an

d 
va

lid
ity

 in
fo

rm
at

io
n 

fo
r 

th
e 

pe
rf

or
m

an
ce

-le
ve

l s
co

re
 is

 a
va

ila
bl

e.
 

Se
le

ct
ed

 p
ro

gr
es

s-
m

on
ito

rin
g 

to
ol

s m
ee

t 
al

l o
f t

he
 fo

llo
w

in
g 

cr
ite

ria
: (

1)
 h

av
e 

su
ff

ic
ie

nt
 n

um
be

r o
f a

lte
rn

at
e 

fo
rm

s o
f 

eq
ua

l a
nd

 c
on

tro
lle

d 
di

ff
ic

ul
ty

 to
 a

llo
w

 
fo

r p
ro

gr
es

s m
on

ito
rin

g 
at

 
re

co
m

m
en

de
d 

in
te

rv
al

s b
as

ed
 o

n 
in

te
rv

en
tio

n 
le

ve
l; 

(2
) s

pe
ci

fy
 m

in
im

um
 

ac
ce

pt
ab

le
 g

ro
w

th
; (

3)
 p

ro
vi

de
 

be
nc

hm
ar

ks
 fo

r m
in

im
um

 a
cc

ep
ta

bl
e 

en
d-

of
-y

ea
r p

er
fo

rm
an

ce
; a

nd
 (4

) 
re

lia
bi

lit
y 

an
d 

va
lid

ity
 in

fo
rm

at
io

n 
fo

r 
th

e 
pe

rf
or

m
an

ce
-le

ve
l s

co
re

 is
 a

va
ila

bl
e 

an
d 

st
af

f i
s a

bl
e 

to
 a

rti
cu

la
te

 th
e 

su
pp

or
tin

g 
ev

id
en

ce
.  

Pr
og

re
ss

-
M

on
ito

ri
ng

 
Pr

oc
es

s 

N
ei

th
er

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 p
ro

gr
es

s m
on

ito
rin

g 
oc

cu
rs

 a
t 

le
as

t m
on

th
ly

 fo
r s

tu
de

nt
s r

ec
ei

vi
ng

 
se

co
nd

ar
y-

le
ve

l i
nt

er
ve

nt
io

n 
an

d 
at

 le
as

t 
w

ee
kl

y 
fo

r s
tu

de
nt

s r
ec

ei
vi

ng
 in

te
ns

iv
e 

in
te

rv
en

tio
n;

 a
nd

 (2
) p

ro
ce

du
re

s a
re

 in
 

pl
ac

e 
to

 e
ns

ur
e 

im
pl

em
en

ta
tio

n 
ac

cu
ra

cy
 (i

.e
., 

ap
pr

op
ria

te
 st

ud
en

ts
 a

re
 

te
st

ed
, s

co
re

s a
re

 a
cc

ur
at

e,
 d

ec
is

io
n-

m
ak

in
g 

ru
le

s a
re

 a
pp

lie
d 

co
ns

is
te

nt
ly

). 

O
nl

y 
on

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s i

s 
m

et
: (

1)
 p

ro
gr

es
s m

on
ito

rin
g 

oc
cu

rs
 a

t 
le

as
t m

on
th

ly
 fo

r s
tu

de
nt

s r
ec

ei
vi

ng
 

se
co

nd
ar

y-
le

ve
l i

nt
er

ve
nt

io
n 

an
d 

at
 le

as
t 

w
ee

kl
y 

fo
r s

tu
de

nt
s r

ec
ei

vi
ng

 in
te

ns
iv

e 
in

te
rv

en
tio

n;
 a

nd
 (2

) p
ro

ce
du

re
s a

re
 in

 
pl

ac
e 

to
 e

ns
ur

e 
im

pl
em

en
ta

tio
n 

ac
cu

ra
cy

 (i
.e

., 
ap

pr
op

ria
te

 st
ud

en
ts

 a
re

 
te

st
ed

, s
co

re
s a

re
 a

cc
ur

at
e,

 d
ec

is
io

n-
m

ak
in

g 
ru

le
s a

re
 a

pp
lie

d 
co

ns
is

te
nt

ly
). 

B
ot

h 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 p
ro

gr
es

s m
on

ito
rin

g 
oc

cu
rs

 a
t 

le
as

t m
on

th
ly

 fo
r s

tu
de

nt
s r

ec
ei

vi
ng

 
se

co
nd

ar
y-

le
ve

l i
nt

er
ve

nt
io

n 
an

d 
at

 le
as

t 
w

ee
kl

y 
fo

r s
tu

de
nt

s r
ec

ei
vi

ng
 in

te
ns

iv
e 

in
te

rv
en

tio
n;

 a
nd

 (2
) p

ro
ce

du
re

s a
re

 in
 

pl
ac

e 
to

 e
ns

ur
e 

im
pl

em
en

ta
tio

n 
ac

cu
ra

cy
 (i

.e
., 

ap
pr

op
ria

te
 st

ud
en

ts
 a

re
 

te
st

ed
, s

co
re

s a
re

 a
cc

ur
at

e,
 d

ec
is

io
n-

m
ak

in
g 

ru
le

s a
re

 a
pp

lie
d 

co
ns

is
te

nt
ly

). 



C
en

te
r o
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ns
e 

to
 In

te
rv

en
tio

n 
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TI
 F

id
el

ity
 o

f I
m

pl
em

en
ta

tio
n 

R
ub

ric
—

3 

D
at

a-
Ba

se
d 

D
ec

isi
on

 M
ak

in
g—

D
at

a-
ba

se
d 

de
ci

sio
n-

m
ak

in
g 

pr
oc

es
se

s a
re

 u
se

d 
to

 in
fo

rm
 in

str
uc

tio
n,

 m
ov

em
en

t w
ith

in
 th

e 
m

ul
til

ev
el

 
sy

ste
m

, a
nd

 d
isa

bi
lit

y 
id

en
tif

ic
at

io
n 

(in
 a

cc
or

da
nc

e 
wi

th
 st

at
e 

la
w)

.  
M

ea
su

re
s  

1 
3 

5 
D

ec
isi

on
-

M
ak

in
g 

Pr
oc

es
s  

Th
e 

m
ec

ha
ni

sm
 fo

r m
ak

in
g 

de
ci

si
on

s 
ab

ou
t t

he
 p

ar
tic

ip
at

io
n 

of
 st

ud
en

ts
 in

 th
e 

in
st

ru
ct

io
n/

 in
te

rv
en

tio
n 

le
ve

ls
 m

ee
ts

 n
o 

m
or

e 
th

an
 o

ne
 o

f t
he

 fo
llo

w
in

g 
cr

ite
ria

: 
Th

e 
pr

oc
es

s (
1)

 is
 d

at
a-

dr
iv

en
 a

nd
 b

as
ed

 
on

 v
al

id
at

ed
 m

et
ho

ds
; (

2)
 in

vo
lv

es
 a

 
br

oa
d 

ba
se

 o
f s

ta
ke

ho
ld

er
s;

 a
nd

 (3
) i

s 
op

er
at

io
na

liz
ed

 w
ith

 c
le

ar
, e

st
ab

lis
he

d 
de

ci
si

on
 ru

le
s (

e.
g.

, m
ov

em
en

t b
et

w
ee

n 
le

ve
ls

 o
r t

ie
rs

, d
et

er
m

in
at

io
n 

of
 

ap
pr

op
ria

te
 in

st
ru

ct
io

n 
or

 in
te

rv
en

tio
ns

). 

Th
e 

m
ec

ha
ni

sm
 fo

r m
ak

in
g 

de
ci

si
on

s 
ab

ou
t t

he
 p

ar
tic

ip
at

io
n 

of
 st

ud
en

ts
 in

 th
e 

in
st

ru
ct

io
n/

 in
te

rv
en

tio
n 

le
ve

ls
 m

ee
ts

 
tw

o 
of

 th
e 

fo
llo

w
in

g 
cr

ite
ria

: T
he

 
pr

oc
es

s (
1)

 is
 d

at
a-

dr
iv

en
 a

nd
 b

as
ed

 o
n 

va
lid

at
ed

 m
et

ho
ds

; (
2)

 in
vo

lv
es

 a
 b

ro
ad

 
ba

se
 o

f s
ta

ke
ho

ld
er

s;
 a

nd
 (3

) i
s 

op
er

at
io

na
liz

ed
 w

ith
 c

le
ar

, e
st

ab
lis

he
d 

de
ci

si
on

 ru
le

s (
e.

g.
, m

ov
em

en
t b

et
w

ee
n 

le
ve

ls
 o

r t
ie

rs
, d

et
er

m
in

at
io

n 
of

 
ap

pr
op

ria
te

 in
st

ru
ct

io
n 

or
 in

te
rv

en
tio

ns
). 

Th
e 

m
ec

ha
ni

sm
 fo

r m
ak

in
g 

de
ci

si
on

s 
ab

ou
t t

he
 p

ar
tic

ip
at

io
n 

of
 st

ud
en

ts
 in

 th
e 

in
st

ru
ct

io
n/

in
te

rv
en

tio
n 

le
ve

ls
 m

ee
ts

 a
ll 

of
 th

e 
fo

llo
w

in
g 

cr
ite

ria
: T

he
 p

ro
ce

ss
 

(1
) i

s d
at

a-
dr

iv
en

 a
nd

 b
as

ed
 o

n 
va

lid
at

ed
 m

et
ho

ds
; (

2)
 in

vo
lv

es
 a

 b
ro

ad
 

ba
se

 o
f s

ta
ke

ho
ld

er
s;

 a
nd

 (3
) i

s 
op

er
at

io
na

liz
ed

 w
ith

 c
le

ar
, e

st
ab

lis
he

d 
de

ci
si

on
 ru

le
s (

e.
g.

, m
ov

em
en

t b
et

w
ee

n 
le

ve
ls

 o
r t

ie
rs

, d
et

er
m

in
at

io
n 

of
 

ap
pr

op
ria

te
 in

st
ru

ct
io

n 
or

 in
te

rv
en

tio
ns

). 
D

at
a 

Sy
st

em
 

A
 d

at
a 

sy
st

em
 is

 in
 p

la
ce

 th
at

 m
ee

ts
 tw

o 
or

 fe
w

er
 o

f t
he

 fo
llo

w
in

g 
co

nd
iti

on
s:

 
(1

) t
he

 sy
st

em
 a

llo
w

s u
se

rs
 to

 d
oc

um
en

t 
an

d 
ac

ce
ss

 in
di

vi
du

al
 st

ud
en

t- 
le

ve
l d

at
a 

(in
cl

ud
in

g 
sc

re
en

in
g 

an
d 

pr
og

re
ss

-
m

on
ito

rin
g 

da
ta

) a
nd

 in
st

ru
ct

io
na

l 
de

ci
si

on
s;

 (2
) d

at
a 

ar
e 

en
te

re
d 

in
 a

 
tim

el
y 

m
an

ne
r; 

(3
) d

at
a 

ca
n 

be
 

re
pr

es
en

te
d 

gr
ap

hi
ca

lly
; a

nd
 (4

) t
he

re
 is

 
a 

pr
oc

es
s f

or
 se

tti
ng

/e
va

lu
at

in
g 

go
al

s. 

A
 d

at
a 

sy
st

em
 is

 in
 p

la
ce

 th
at

 m
ee

ts
 

th
re

e 
of

 th
e 

fo
llo

w
in

g 
fo

ur
 c

on
di

tio
ns

: 
(1

) t
he

 sy
st

em
 a

llo
w

s u
se

rs
 to

 d
oc

um
en

t 
an

d 
ac

ce
ss

 in
di

vi
du

al
 st

ud
en

t-l
ev

el
 d

at
a 

(in
cl

ud
in

g 
sc

re
en

in
g 

an
d 

pr
og

re
ss

-
m

on
ito

rin
g 

da
ta

) a
nd

 in
st

ru
ct

io
na

l 
de

ci
si

on
s;

 (2
) d

at
a 

ar
e 

en
te

re
d 

in
 a

 
tim

el
y 

m
an

ne
r; 

(3
) d

at
a 

ca
n 

be
 

re
pr

es
en

te
d 

gr
ap

hi
ca

lly
; a

nd
 (4

) t
he

re
 is

 
a 

pr
oc

es
s f

or
 se

tti
ng

/e
va

lu
at

in
g 

go
al

s. 

A
 d

at
a 

sy
st

em
 is

 in
 p

la
ce

 th
at

 m
ee

ts
 a

ll 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s: 

(1
) t

he
 

sy
st

em
 a

llo
w

s u
se

rs
 to

 d
oc

um
en

t a
nd

 
ac

ce
ss

 in
di

vi
du

al
 st

ud
en

t-l
ev

el
 d

at
a 

(in
cl

ud
in

g 
sc

re
en

in
g 

an
d 

pr
og

re
ss

-
m

on
ito

rin
g 

da
ta

) a
nd

 in
st

ru
ct

io
na

l 
de

ci
si

on
s;

 (2
) d

at
a 

ar
e 

en
te

re
d 

in
 a

 
tim

el
y 

m
an

ne
r; 

(3
) d

at
a 

ca
n 

be
 

re
pr

es
en

te
d 

gr
ap

hi
ca

lly
; a

nd
 (4

) t
he

re
 is

 
a 

pr
oc

es
s f

or
 se

tti
ng

/e
va

lu
at

in
g 

go
al

s. 
R

es
po

ns
iv

en
es

s 
to

 S
ec

on
da

ry
 

an
d 

In
te

ns
iv

e 
Le

ve
ls 

of
 

In
te

rv
en

tio
n 

N
ei

th
er

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 d
ec

is
io

ns
 a

bo
ut

 re
sp

on
si

ve
ne

ss
 

to
 in

te
rv

en
tio

n 
ar

e 
ba

se
d 

on
 re

lia
bl

e 
an

d 
va

lid
 p

ro
gr

es
s-

m
on

ito
rin

g 
da

ta
 th

at
 

re
fle

ct
 sl

op
e 

of
 im

pr
ov

em
en

t o
r 

pr
og

re
ss

 to
w

ar
d 

th
e 

at
ta

in
m

en
t o

f a
 g

oa
l 

at
 th

e 
en

d 
of

 th
e 

in
te

rv
en

tio
n;

 a
nd

 
(2

) t
he

se
 d

ec
is

io
n-

m
ak

in
g 

cr
ite

ria
 a

re
 

im
pl

em
en

te
d 

ac
cu

ra
te

ly
. 

O
nl

y 
on

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s i

s 
m

et
: (

1)
 d

ec
is

io
ns

 a
bo

ut
 re

sp
on

si
ve

ne
ss

 
to

 in
te

rv
en

tio
n 

ar
e 

ba
se

d 
on

 re
lia

bl
e 

an
d 

va
lid

 p
ro

gr
es

s-
m

on
ito

rin
g 

da
ta

 th
at

 
re

fle
ct

 sl
op

e 
of

 im
pr

ov
em

en
t o

r 
pr

og
re

ss
 to

w
ar

d 
th

e 
at

ta
in

m
en

t o
f a

 g
oa

l 
at

 th
e 

en
d 

of
 th

e 
in

te
rv

en
tio

n;
 a

nd
 

(2
) t

he
se

 d
ec

is
io

n-
m

ak
in

g 
cr

ite
ria

 a
re

 
im

pl
em

en
te

d 
ac

cu
ra

te
ly

. 

B
ot

h 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 d
ec

is
io

ns
 a

bo
ut

 re
sp

on
si

ve
ne

ss
 

to
 in

te
rv

en
tio

n 
ar

e 
ba

se
d 

on
 re

lia
bl

e 
an

d 
va

lid
 p

ro
gr

es
s-

m
on

ito
rin

g 
da

ta
 th

at
 

re
fle

ct
 sl

op
e 

of
 im

pr
ov

em
en

t o
r 

pr
og

re
ss

 to
w

ar
d 

th
e 

at
ta

in
m

en
t o

f a
 g

oa
l 

at
 th

e 
en

d 
of

 th
e 

in
te

rv
en

tio
n;

 a
nd

 
(2

) t
he

se
 d

ec
is

io
n-

m
ak

in
g 

cr
ite

ria
 a

re
 

im
pl

em
en

te
d 

ac
cu

ra
te

ly
. 
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4 

M
ul

til
ev

el
 In

str
uc

tio
n—

Th
e 

RT
I f

ra
m

ew
or

k 
in

cl
ud

es
 a

 sc
ho

ol
-w

id
e,

 m
ul

til
ev

el
 sy

st
em

 o
f i

ns
tr

uc
tio

n 
an

d 
in

te
rv

en
tio

ns
 fo

r p
re

ve
nt

in
g 

sc
ho

ol
 

fa
ilu

re
. C

om
m

on
ly

 re
pr

es
en

te
d 

by
 th

e 
th

re
e-

tie
re

d 
tri

an
gl

e,
 m

ul
til

ev
el

 in
str

uc
tio

n 
al

so
 is

 k
no

wn
 a

s t
he

 m
ul

ti-
tie

re
d 

sy
ste

m
 o

f s
up

po
rt 

(M
TS

S)
.  

M
ea

su
re

s  
1 

3 
5 

Pr
im

ar
y-

Le
ve

l I
ns

tru
ct

io
n/

Co
re

 C
ur

ric
ul

um
  

(T
ie

r I
) 

R
es

ea
rc

h-
Ba

se
d 

C
ur

ri
cu

lu
m

 
M

at
er

ia
ls 

 

Fe
w

 c
or

e 
cu

rr
ic

ul
um

 m
at

er
ia

ls
 a

re
 

re
se

ar
ch

 b
as

ed
 fo

r t
he

 ta
rg

et
 p

op
ul

at
io

n 
of

 le
ar

ne
rs

 (i
nc

lu
di

ng
 su

bg
ro

up
s)

. 

So
m

e 
co

re
 c

ur
ric

ul
um

 m
at

er
ia

ls
 a

re
 

re
se

ar
ch

 b
as

ed
 fo

r t
he

 ta
rg

et
 p

op
ul

at
io

n 
of

 le
ar

ne
rs

 (i
nc

lu
di

ng
 su

bg
ro

up
s)

. 

A
ll 

co
re

 c
ur

ric
ul

um
 m

at
er

ia
ls

 a
re

 
re

se
ar

ch
 b

as
ed

 fo
r t

he
 ta

rg
et

 p
op

ul
at

io
n 

of
 le

ar
ne

rs
 (i

nc
lu

di
ng

 su
bg

ro
up

s)
. 

A
rt

ic
ul

at
io

n 
of

 
Te

ac
hi

ng
 a

nd
 

Le
ar

ni
ng

 (i
n 

an
d 

ac
ro

ss
 

gr
ad

e l
ev

el
s)

  

N
ei

th
er

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 
ob

je
ct

iv
es

 a
re

 w
el

l a
rti

cu
la

te
d 

fr
om

 o
ne

 
gr

ad
e 

to
 a

no
th

er
; a

nd
 (2

) t
ea

ch
in

g 
an

d 
le

ar
ni

ng
 is

 w
el

l a
rti

cu
la

te
d 

w
ith

in
 g

ra
de

 
le

ve
ls

 so
 th

at
 st

ud
en

ts
 h

av
e 

hi
gh

ly
 

si
m

ila
r e

xp
er

ie
nc

es
, r

eg
ar

dl
es

s o
f t

he
ir 

as
si

gn
ed

 te
ac

he
r. 

O
nl

y 
on

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s i

s 
m

et
: (

1)
 te

ac
hi

ng
 a

nd
 le

ar
ni

ng
 

ob
je

ct
iv

es
 a

re
 w

el
l a

rti
cu

la
te

d 
fr

om
 o

ne
 

gr
ad

e 
to

 a
no

th
er

; a
nd

 (2
) t

ea
ch

in
g 

an
d 

le
ar

ni
ng

 is
 w

el
l a

rti
cu

la
te

d 
w

ith
in

 g
ra

de
 

le
ve

ls
 so

 th
at

 st
ud

en
ts

 h
av

e 
hi

gh
ly

 
si

m
ila

r e
xp

er
ie

nc
es

, r
eg

ar
dl

es
s o

f t
he

ir 
as

si
gn

ed
 te

ac
he

r. 

B
ot

h 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 
ob

je
ct

iv
es

 a
re

 w
el

l a
rti

cu
la

te
d 

fr
om

 o
ne

 
gr

ad
e 

to
 a

no
th

er
; a

nd
 (2

) t
ea

ch
in

g 
an

d 
le

ar
ni

ng
 is

 w
el

l a
rti

cu
la

te
d 

w
ith

in
 g

ra
de

 
le

ve
ls

 so
 th

at
 st

ud
en

ts
 h

av
e 

hi
gh

ly
 

si
m

ila
r e

xp
er

ie
nc

es
, r

eg
ar

dl
es

s o
f t

he
ir 

as
si

gn
ed

 te
ac

he
r. 

D
iff

er
en

tia
te

d 
In

st
ru

ct
io

n 
 

N
ei

th
er

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 in
te

rv
ie

w
ed

 st
af

f c
an

 d
es

cr
ib

e 
ho

w
 m

os
t t

ea
ch

er
s i

n 
th

e 
sc

ho
ol

 
di

ff
er

en
tia

te
 in

st
ru

ct
io

n 
fo

r s
tu

de
nt

s o
n,

 
be

lo
w

, o
r a

bo
ve

 g
ra

de
 le

ve
l; 

an
d 

(2
) i

nt
er

vi
ew

ed
 st

af
f c

an
 e

xp
la

in
 h

ow
 

m
os

t t
ea

ch
er

s i
n 

th
e 

sc
ho

ol
 u

se
 st

ud
en

t 
da

ta
 to

 id
en

tif
y 

an
d 

ad
dr

es
s t

he
 n

ee
ds

 o
f 

st
ud

en
ts

. 

O
nl

y 
on

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s i

s 
m

et
: (

1)
 in

te
rv

ie
w

ed
 st

af
f c

an
 d

es
cr

ib
e 

ho
w

 m
os

t t
ea

ch
er

s i
n 

th
e 

sc
ho

ol
 

di
ff

er
en

tia
te

 in
st

ru
ct

io
n 

fo
r s

tu
de

nt
s o

n,
 

be
lo

w
, o

r a
bo

ve
 g

ra
de

 le
ve

l; 
an

d 
(2

) i
nt

er
vi

ew
ed

 st
af

f c
an

 e
xp

la
in

 h
ow

 
m

os
t t

ea
ch

er
s i

n 
th

e 
sc

ho
ol

 u
se

 st
ud

en
t 

da
ta

 to
 id

en
tif

y 
an

d 
ad

dr
es

s t
he

 n
ee

ds
 o

f 
st

ud
en

ts
. 

B
ot

h 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 in
te

rv
ie

w
ed

 st
af

f c
an

 d
es

cr
ib

e 
ho

w
 m

os
t t

ea
ch

er
s i

n 
th

e 
sc

ho
ol

 
di

ff
er

en
tia

te
 in

st
ru

ct
io

n 
fo

r s
tu

de
nt

s o
n,

 
be

lo
w

, o
r a

bo
ve

 g
ra

de
 le

ve
l; 

an
d 

(2
) i

nt
er

vi
ew

ed
 st

af
f c

an
 e

xp
la

in
 h

ow
 

m
os

t t
ea

ch
er

s i
n 

th
e 

sc
ho

ol
 u

se
 d

at
a 

to
 

id
en

tif
y 

an
d 

ad
dr

es
s t

he
 n

ee
ds

 o
f 

st
ud

en
ts

. 
St

an
da

rd
s-

Ba
se

d 
Th

e 
co

re
 c

ur
ric

ul
um

 (r
ea

di
ng

 a
nd

 
m

at
he

m
at

ic
s)

 is
 n

ot
 a

lig
ne

d 
w

ith
 th

e 
C

om
m

on
 C

or
e 

or
 o

th
er

 st
at

e 
st

an
da

rd
s. 

Th
e 

co
re

 c
ur

ric
ul

um
 (r

ea
di

ng
 a

nd
 

m
at

he
m

at
ic

s)
 is

 p
ar

tia
lly

 a
lig

ne
d 

w
ith

 
th

e 
C

om
m

on
 C

or
e 

or
 o

th
er

 st
at

e 
st

an
da

rd
s. 

Th
e 

co
re

 c
ur

ric
ul

um
 (r

ea
di

ng
 a

nd
 

m
at

he
m

at
ic

s)
 is

 a
lig

ne
d 

w
ith

 th
e 

C
om

m
on

 C
or

e 
or

 o
th

er
 st

at
e 

st
an

da
rd

s. 
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Ex
ce

ed
in

g 
Be

nc
hm

ar
k 

 

N
ei

th
er

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 th
e 

sc
ho

ol
 p

ro
vi

de
s e

nr
ic

hm
en

t 
op

po
rtu

ni
tie

s f
or

 st
ud

en
ts

 e
xc

ee
di

ng
 

be
nc

hm
ar

ks
; a

nd
 (2

) t
ea

ch
er

s 
im

pl
em

en
t t

ho
se

 o
pp

or
tu

ni
tie

s 
co

ns
is

te
nt

ly
 a

t a
ll 

gr
ad

e 
le

ve
ls

. 

O
ne

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s m

et
: 

(1
) t

he
 sc

ho
ol

 p
ro

vi
de

s e
nr

ic
hm

en
t 

op
po

rtu
ni

tie
s f

or
 st

ud
en

ts
 e

xc
ee

di
ng

 
be

nc
hm

ar
ks

; a
nd

 (2
) t

ea
ch

er
s 

im
pl

em
en

t t
ho

se
 o

pp
or

tu
ni

tie
s 

co
ns

is
te

nt
ly

 a
t a

ll 
gr

ad
e 

le
ve

ls
. 

B
ot

h 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 th
e 

sc
ho

ol
 p

ro
vi

de
s e

nr
ic

hm
en

t 
op

po
rtu

ni
tie

s f
or

 st
ud

en
ts

 e
xc

ee
di

ng
 

be
nc

hm
ar

ks
; a

nd
 (2

) t
ea

ch
er

s 
im

pl
em

en
t t
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 o
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 c
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 c
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 c
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 c
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 d
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os
e 

to
pi

cs
 a

re
 n

ot
 fo

un
da

tio
na

l 
sk

ill
s t

ha
t s

up
po

rt 
co

re
 p
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, b
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f c
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 c
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f c
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 m

et
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te
rv

en
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 se
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l 
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te
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en
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ra
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ed
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 d
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) f
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 d
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 d
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 re
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) f
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ra
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 d
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 d
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 o
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 c
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ra
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 d
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l d
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 d
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e o
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s m
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 d
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 b
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 d
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 re
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) f
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ra
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t d
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R
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 d
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 b
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 b
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 m
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 c
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 d
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 b
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 b
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 m
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 b
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 h

as
 n

o 
w

el
l-d

ef
in

ed
, s

ch
oo

l-
ba

se
d 

pr
of

es
si

on
al

 d
ev

el
op

m
en

t 
m

ec
ha

ni
sm

 to
 su

pp
or

t c
on

tin
uo

us
 

im
pr

ov
em

en
t o

f i
ns

tru
ct

io
na

l p
ra

ct
ic

e,
 

da
ta

-b
as

ed
 d

ec
is

io
n 

m
ak

in
g,

 a
nd

 
de

liv
er

y 
of

 in
te

rv
en

tio
ns

. 

So
m

e 
fo

rm
s o

f s
ch

oo
l-b

as
ed

 
pr

of
es

si
on

al
 d

ev
el

op
m

en
t a

re
 a

va
ila

bl
e,

 
bu

t m
os

t a
re

 n
ot

 c
on

si
st

en
t o

r j
ob

 
em

be
dd

ed
 to

 e
ns

ur
e 

co
nt

in
uo

us
 

im
pr

ov
em

en
t i

n 
in

st
ru

ct
io

na
l p

ra
ct

ic
e,

 
da

ta
-b

as
ed

 d
ec

is
io

n 
m

ak
in

g,
 a

nd
 

de
liv

er
y 

of
 in

te
rv

en
tio

ns
. 

Sc
ho

ol
-b

as
ed

 p
ro

fe
ss

io
na

l d
ev

el
op

m
en

t 
is

 in
st

itu
tio

na
liz

ed
 a

nd
 st

ru
ct

ur
ed

 so
 th

at
 

al
l t

ea
ch

er
s c

on
tin

uo
us

ly
 e

xa
m

in
e,

 
re

fle
ct

 u
po

n,
 a

nd
 im

pr
ov

e 
in

st
ru

ct
io

na
l 

pr
ac

tic
e,

 d
at

a-
ba

se
d 

de
ci

si
on

 m
ak

in
g,

 
an

d 
de

liv
er

y 
of

 in
te

rv
en

tio
ns

. 

Sc
he

du
le

s 
Sc

ho
ol

 w
id

e 
sc

he
du

le
s a

re
 n

ot
 a

lig
ne

d 
to

 su
pp

or
t m

ul
tip

le
 le

ve
ls

 o
f 

in
te

rv
en

tio
n 

ba
se

d 
on

 st
ud

en
t n

ee
d;

 
in

ad
eq

ua
te

 ti
m

e 
is

 a
va

ila
bl

e 
fo

r 
in

te
rv

en
tio

ns
. 

Sc
ho

ol
 w

id
e 

sc
he

du
le

s a
re

 p
ar

tia
lly

 
al

ig
ne

d 
to

 su
pp

or
t m

ul
tip

le
 le

ve
ls

 o
f 

in
te

rv
en

tio
n 

ba
se

d 
on

 st
ud

en
t n

ee
d;

 
so

m
e 

ad
di

tio
na

l t
im

e 
is

 b
ui

lt 
in

 fo
r 

in
te

rv
en

tio
ns

. 

Sc
ho

ol
 w

id
e 

sc
he

du
le

s a
re

 a
lig

ne
d 

to
 

su
pp

or
t m

ul
tip

le
 le

ve
ls

 o
f i

nt
er

ve
nt

io
n 

ba
se

d 
on

 st
ud

en
t n

ee
d;

 a
de

qu
at

e 
ad

di
tio

na
l t

im
e 

is
 b

ui
lt 

in
 fo

r 
in

te
rv

en
tio

ns
. 

R
es

ou
rc

es
 

R
es

ou
rc

es
 (e

.g
., 

fu
nd

s, 
pr

og
ra

m
s)

 a
re

 
no

t a
llo

ca
te

d 
to

 su
pp

or
t R

TI
 

im
pl

em
en

ta
tio

n.
 

R
es

ou
rc

es
 (e

.g
., 

fu
nd

s, 
pr

og
ra

m
s)

 a
re

 
pa

rti
al

ly
 a

llo
ca

te
d 

to
 su

pp
or

t R
TI

 
im

pl
em

en
ta

tio
n.

 

R
es

ou
rc

es
 (e

.g
., 

fu
nd

s, 
pr

og
ra

m
s)

 a
re

 
ad

eq
ua

te
ly

 a
llo

ca
te

d 
to

 su
pp

or
t R

TI
 

im
pl

em
en

ta
tio

n.
 

C
ul

tu
ra

l a
nd

 
Li

ng
ui

st
ic

 
R

es
po

ns
iv

en
es

s  

O
ne

 o
r n

on
e 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s 
is

 m
et

: 
St

af
f c

an
 a

rti
cu

la
te

 in
fo

rm
at

io
n 

an
d 

fa
ct

or
s t

ha
t t

he
y 

co
ns

id
er

 w
he

n 
ad

op
tin

g 

Tw
o 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s a
re

 
m

et
: 

St
af

f c
an

 a
rti

cu
la

te
 in

fo
rm

at
io

n 
an

d 
fa

ct
or

s t
ha

t t
he

y 
co

ns
id

er
 w

he
n 

ad
op

tin
g 

A
ll 

th
re

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: 
St

af
f c

an
 a

rti
cu

la
te

 in
fo

rm
at

io
n 

an
d 

fa
ct

or
s t

ha
t t

he
y 

co
ns

id
er

 w
he

n 
ad

op
tin

g 
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cu
ltu

ra
lly

 a
nd

 li
ng

ui
st

ic
al

ly
 re

le
va

nt
 

(1
) i

ns
tru

ct
io

na
l p

ra
ct

ic
es

, 
(2

) a
ss

es
sm

en
ts

, a
nd

 (3
) i

nt
er

ve
nt

io
n 

pr
og

ra
m

s. 

cu
ltu

ra
lly

 a
nd

 li
ng

ui
st

ic
al

ly
 re

le
va

nt
 

(1
) i

ns
tru

ct
io

na
l p

ra
ct

ic
es

, 
(2

) a
ss

es
sm

en
ts

, a
nd

 (3
) i

nt
er

ve
nt

io
n 

pr
og

ra
m

s. 
 

cu
ltu

ra
lly

 a
nd

 li
ng

ui
st

ic
al

ly
 re

le
va

nt
 

(1
) i

ns
tru

ct
io

na
l p

ra
ct

ic
es

, 
(2

) a
ss

es
sm

en
ts

, a
nd

 (3
) i

nt
er

ve
nt

io
n 

pr
og

ra
m

s. 
 

C
om

m
un

ica
tio

ns
 

W
ith

 a
nd

 
In

vo
lv

em
en

t o
f 

Pa
re

nt
s  

O
ne

 o
r n

on
e 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s 
is

 m
et

: (
1)

 a
 d
es

cr
ip

tio
n  
of

  th
e  
sc

ho
ol
’s
  

es
se

nt
ia

l c
om

po
ne

nt
s o

f R
TI

 is
 sh

ar
ed

 
w

ith
 p

ar
en

ts
; (

2)
 a

 c
oh

er
en

t m
ec

ha
ni

sm
 

is
 im

pl
em

en
te

d 
fo

r u
pd

at
in

g 
pa

re
nt

s o
n 

th
e 

pr
og

re
ss

 o
f t

he
ir 

ch
ild

 w
ho

 is
 

re
ce

iv
in

g 
se

co
nd

ar
y 

or
 in

te
ns

iv
e 

in
te

rv
en

tio
ns

; a
nd

 (3
) p

ar
en

ts
 a

re
 

in
vo

lv
ed

 d
ur

in
g 

de
ci

si
on

 m
ak

in
g 

re
ga

rd
in

g 
th

e 
pr

og
re

ss
 o

f s
tu

de
nt

s 
re

ce
iv

in
g 

in
te

ns
iv

e 
in

te
rv

en
tio

n.
 

Tw
o 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s a
re

 
m

et
: (

1)
 a

 d
es

cr
ip
tio

n  
of

  th
e  
sc

ho
ol
’s
  

es
se

nt
ia

l c
om

po
ne

nt
s o

f R
TI

 is
 sh

ar
ed

 
w

ith
 p

ar
en

ts
; (

2)
 a

 c
oh

er
en

t m
ec

ha
ni

sm
 

is
 im

pl
em

en
te

d 
fo

r u
pd

at
in

g 
pa

re
nt

s o
n 

th
e 

pr
og

re
ss

 o
f t

he
ir 

ch
ild

 w
ho

 is
 

re
ce

iv
in

g 
se

co
nd

ar
y 

or
 in

te
ns

iv
e 

in
te

rv
en

tio
ns

; a
nd

 (3
) p

ar
en

ts
 a

re
 

in
vo

lv
ed

 d
ur

in
g 

de
ci

si
on

 m
ak

in
g 

re
ga

rd
in

g 
th

e 
pr

og
re

ss
 o

f s
tu

de
nt

s 
re

ce
iv

in
g 

in
te

ns
iv

e 
in

te
rv

en
tio

n.
 

A
ll 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s a
re

 m
et

: 
(1

) a
 d
es

cr
ip

tio
n  
of

  th
e  
sc

ho
ol

’s
  

es
se

nt
ia

l c
om

po
ne

nt
s o

f R
TI

 is
 sh

ar
ed

 
w

ith
 p

ar
en

ts
; (

2)
 a

 c
oh

er
en

t m
ec

ha
ni

sm
 

is
 im

pl
em

en
te

d 
fo

r u
pd

at
in

g 
pa

re
nt

s o
n 

th
e 

pr
og

re
ss

 o
f t

he
ir 

ch
ild

 w
ho

 is
 

re
ce

iv
in

g 
se

co
nd

ar
y 

or
 in

te
ns

iv
e 

in
te

rv
en

tio
ns

; a
nd

 (3
) p

ar
en

ts
 a

re
 

in
fo

rm
ed

 a
bo

ut
 d

ec
is

io
n 

m
ak

in
g 

re
ga

rd
in

g 
th

e 
pr

og
re

ss
 o

f s
tu

de
nt

s 
re

ce
iv

in
g 

in
te

ns
iv

e 
in

te
rv

en
tio

n.
  

C
om

m
un

ic
at

io
n 

W
ith

 a
nd

 
In

vo
lv

em
en

t o
f 

A
ll 

St
af

f 

O
ne

 o
r n

on
e 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s 
is

 m
et

: (
1)

 a
 d
es

cr
ip

tio
n  
of

  th
e  
sc

ho
ol
’s
  

es
se

nt
ia

l c
om

po
ne

nt
s o

f R
TI

 a
nd

 d
at

a-
ba

se
d 

de
ci

si
on

- m
ak

in
g 

pr
oc

es
s i

s 
sh

ar
ed

 w
ith

 st
af

f; 
(2

) a
 sy

st
em

 is
 in

 
pl

ac
e 

to
 k

ee
p 

st
af

f i
nf

or
m

ed
; a

nd
 

(3
) t

ea
ch

er
 te

am
s c

ol
la

bo
ra

te
 fr

eq
ue

nt
ly

. 

A
t l

ea
st

 tw
o 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s 
ar

e 
m

et
: (

1)
 a

 d
es

cr
ip
tio

n  
of

  th
e  
sc

ho
ol
’s
  

es
se

nt
ia

l c
om

po
ne

nt
s o

f R
TI

 a
nd

 d
at

a-
ba

se
d 

de
ci

si
on

-m
ak

in
g 

pr
oc

es
s i

s s
ha

re
d 

w
ith

 st
af

f; 
(2

) a
 sy

st
em

 is
 in

 p
la

ce
 to

 
ke

ep
 st

af
f i

nf
or

m
ed

; a
nd

 (3
) t

ea
ch

er
 

te
am

s c
ol

la
bo

ra
te

 fr
eq

ue
nt

ly
. 

A
ll 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s a
re

 m
et

: 
(1

) a
 d
es

cr
ip

tio
n  
of

  th
e  
sc

ho
ol

’s
  

es
se

nt
ia

l c
om

po
ne

nt
s o

f R
TI

 a
nd

 d
at

a-
ba

se
d 

de
ci

si
on

- m
ak

in
g 

pr
oc

es
s i

s 
sh

ar
ed

 w
ith

 st
af

f; 
(2

) a
 sy

st
em

 is
 in

 
pl

ac
e 

to
 k

ee
p 

st
af

f i
nf

or
m

ed
; a

nd
 

(3
) t

ea
ch

er
 te

am
s c

ol
la

bo
ra

te
 fr

eq
ue

nt
ly

.  
R

TI
 T

ea
m

s 
 

O
nl

y 
on

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s i

s 
m

et
: (

1)
 th

e 
RT

I t
ea

m
 is

 re
pr

es
en

ta
tiv

e 
of

 a
ll 

ke
y 

st
ak

eh
ol

de
rs

; (
2)

 st
ru

ct
ur

es
 

an
d 

cl
ea

r p
ro

ce
ss

es
 a

re
 in

 p
la

ce
 to

 g
ui

de
 

de
ci

si
on

 m
ak

in
g;

 a
nd

 (3
) t

im
e 

is
 se

t 
as

id
e 

fo
r t

he
 te

am
 to

 m
ee

t r
eg

ul
ar

ly
.  

A
t l

ea
st

 tw
o 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s 
ar

e 
m

et
: (

1)
 th

e 
R

TI
 te

am
 is

 
re

pr
es

en
ta

tiv
e 

of
 a

ll 
ke

y 
st

ak
eh

ol
de

rs
; 

(2
) s

tru
ct

ur
es

 a
nd

 c
le

ar
 p

ro
ce

ss
es

 a
re

 in
 

pl
ac

e 
to

 g
ui

de
 d

ec
is

io
n 

m
ak

in
g;

 a
nd

 
(3

) t
im

e 
is

 se
t a

si
de

 fo
r t

he
 te

am
 to

 
m

ee
t r

eg
ul

ar
ly

.  

A
ll 

of
 th

e 
fo

llo
w

in
g 

co
nd

iti
on

s a
re

 m
et

: 
(1

) t
he

 R
TI

 te
am

 is
 re

pr
es

en
ta

tiv
e 

of
 a

ll 
ke

y 
st

ak
eh

ol
de

rs
; (

2)
 st

ru
ct

ur
es

 a
nd

 
cl

ea
r p

ro
ce

ss
es

 a
re

 in
 p

la
ce

 to
 g

ui
de

 
de

ci
si

on
 m

ak
in

g;
 a

nd
 (3

) t
im

e 
is

 se
t 

as
id

e 
fo

r t
he

 te
am

 to
 m

ee
t r

eg
ul

ar
ly

.  
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Fi
de

lit
y 

an
d 

Ev
al

ua
tio

n—
Sy

ste
m

 fo
r c

ol
le

ct
in

g 
an

d 
an

al
yz

in
g 

da
ta

 to
 m

ea
su

re
 fi

de
lit

y 
an

d 
ef

fe
ct

iv
en

es
s o

f t
he

 R
TI

 m
od

el
.  

M
ea

su
re

s  
1 

3 
5 

Fi
de

lit
y 

N
ei

th
er

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s 

m
et

: (
1)

 p
ro

ce
du

re
s a

re
 in

 p
la

ce
 to

 
m

on
ito

r t
he

 fi
de

lit
y 

of
 im

pl
em

en
ta

tio
n 

of
 th

e 
co

re
 c

ur
ric

ul
um

 a
nd

 se
co

nd
ar

y 
an

d 
in

te
ns

iv
e 

in
te

rv
en

tio
ns

; a
nd

 
(2

) p
ro

ce
du

re
s a

re
 in

 p
la

ce
 to

 m
on

ito
r 

th
e 

pr
oc

es
se

s o
f a

dm
in

is
te

rin
g 

an
d 

an
al

yz
in

g 
as

se
ss

m
en

ts
. 

O
ne

 o
f t

he
 fo

llo
w

in
g 

co
nd

iti
on

s i
s m

et
: 

(1
) p

ro
ce

du
re

s a
re

 in
 p

la
ce

 to
 m

on
ito

r 
th

e 
fid

el
ity

 o
f i

m
pl

em
en

ta
tio

n 
of

 th
e 

co
re

 c
ur

ric
ul

um
 a

nd
 se

co
nd

ar
y 

an
d 

in
te

ns
iv

e 
in

te
rv

en
tio

ns
; a

nd
 

(2
) p

ro
ce

du
re

s a
re

 in
 p

la
ce

 to
 m

on
ito

r 
th

e 
pr

oc
es

se
s o

f a
dm

in
is

te
rin

g 
an

d 
an

al
yz

in
g 

as
se

ss
m

en
ts

. 

B
ot

h 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 p
ro

ce
du

re
s a

re
 in

 p
la

ce
 to

 
m

on
ito

r t
he

 fi
de

lit
y 

of
 im

pl
em

en
ta

tio
n 

of
 th

e 
co

re
 c

ur
ric

ul
um

 a
nd

 se
co

nd
ar

y 
an

d 
in

te
ns

iv
e 

in
te

rv
en

tio
ns

; a
nd

 
(2

) p
ro

ce
du

re
s a

re
 in

 p
la

ce
 to

 m
on

ito
r 

th
e 

pr
oc

es
se

s o
f a

dm
in

is
te

rin
g 

an
d 

an
al

yz
in

g 
as

se
ss

m
en

ts
. 

Ev
al

ua
tio

n 
 

N
on

e 
of

 th
e 

fo
llo

w
in

g 
co

nd
iti

on
s a

re
 

m
et

: (
1)

 a
n 

ev
al

ua
tio

n 
pl

an
 is

 in
 p

la
ce

 to
 

m
on

ito
r s

ho
rt-

 a
nd

 lo
ng

-te
rm

 g
oa

ls
; 

(2
) s

tu
de

nt
 d

at
a 

ar
e 

re
vi

ew
ed

 fo
r a

ll 
st

ud
en

ts
 a

nd
 su

bg
ro

up
s o

f s
tu

de
nt

s 
ac

ro
ss

 th
e 

es
se

nt
ia

l c
om

po
ne

nt
s t

o 
ev

al
ua

te
 e

ff
ec

tiv
en

es
s o

f t
he

 R
TI

 
fr

am
ew

or
k 

(i.
e.

, c
or

e 
cu

rr
ic

ul
um

 is
 

ef
fe

ct
iv

e,
 in

te
rv

en
tio

ns
 a

re
 e

ff
ec

tiv
e,

 
sc

re
en

in
g 

pr
oc

es
s i

s e
ff

ec
tiv

e)
; a

nd
 

(3
) i

m
pl

em
en

ta
tio

n 
da

ta
 (e

.g
., 

w
al

k-
th

ro
ug

hs
) a

re
 re

vi
ew

ed
 to

 m
on

ito
r 

fid
el

ity
 a

nd
 e

ff
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