


Workshop Objectives

I e
i Review Interventions with evidence

i Leave with a list of interventions

A Discuss a 3 tier model with screening and progre:
monitoring

i Review a suggested calendar for implementation «
3 tier programs

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Dear Colleagues,
Intervention
My researchrand more thar? decades of ® GUIDE
work in education lethe to author an
intervention guide to improve practices in
schools and communities.

Cecil R. Reynolds, PhD
Randy W. Kamphaus, PhD

Content from my research and this book wi
b e emphasized I n t

While | view my comments and opinions as
expressed to be accurate, you should judge
the facts and materials for yourself and mak
an independent decision regarding your
selection and use aiterventions.

Sincerely,

Kimberly J. Vannest, Ph.D. ortie BSEE Y

PEARSON

Product Number 30570

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
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System for Managing Behavioral and
Emotional Problems

Stage-gate model for evaluating behavioral and emotional functioning

Stage 1 Stage 2 Stage 3
- Score - Score
Administration of Elevation Administration of Elevation Conduct
BASC-2 BESS > BASC-2 diagnostic
Forms Rating Scales ,i, assessment
and determine
» Teacher » Teacher Determine, appropriate
* Parent * Parent deliver, and interventions
» Student » Student monitor progress
of Tier 2
No Score No Score Inferventions
Elevation Elevation
Responseto | |
. : ] Lmmmmmmmmm o
Exit Exit Infervention 3 No Response fo
Exit Infervention
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Group: Roster Report

s..."-......g-_,.‘.? Group Roster - District North Primary

rering bplem

Momns Used: Combined
Form- Teachser

L H seFEnge: 01/03/2003-01/03/2006
C|a5$|f|cat|0n Key< Claszificanon: MNormal: 10-60 Elavated: 61-70 Extremely Elevated: 71 and higher
that lists elevation Vahanyfeden E-F CL Consistency Index . Becpons D [ndex

Ievels '-.'s]'.:iir;.' Index Elevaion A- Acceptable C:Caufion E: Extreme Cauticn L: Cantion-Low  H: Cawfion-High
Extremely Elevated
Walidity Index Scares
Student Test Date F'Iix Elevation | ) ) | Clazsification
[ | ] | F | €I | RP |Raw| T |%utile

In a Roster report Diean, Dioald 03032003 | ChildAdol| A | A | A | 31| 73 | o ]

d i C’i Fappaport, Rackal e et A N Y Extremely Elevated
according to Elevated sorted
whatever level is Validity Index ;

h - in thi Smdent Test Date FT‘:I;I: | Elevation | iﬁtnre% | Clasification alphabetlcally
chose I‘; I 4 IS_ _ [ | F | c1 | RP |Raw| T |sutile (student name), or
case, the district Ams, Amie | 05082003 | ChildAdel| A | A | A | 36| 61 | B3 P :
| | h n Erevers, Babby | 04222003 | ChildAdel| A | A | A | 45| 60 | B3 by classlflcatlon
evel was chosen, Coars, Chase | 04122003 | Childadel| A | A | A |47 0| 07 level (either
and results are Thelson, Ingrid | 03042003 | ChildAdel| A | A | A | 30| 64 | B0 ascending or

R Otsworth, Olivia 043002003 | ChildAdol.| A | A [ A | 35 [ 61| &3 .
sorted \_Nlthm each Presis, Paula 04242005 | ChildAdol| A | A | A | 45 | 60 | 03 descending)
school in the
district Normal

Walidity Index Scores
Stadent Test Date F,I‘ln: | E}u‘atiqu | ) ) | Clazzification
[ | P | F | c1 | RP Raw| T |votile
Fesmight, Fergie | 11202003 | ChildAdel| A | A | A | # | 40 | 18 | Nonmal
Hart, Hannah | 03052003 | ChildAdel| A | A | A | 17 | 47 | 45 | Nonmal
Tones, Tenny 04282003 | ChildAdol.| A | A [ A | 8 | 40 | 18 | Nommal
Warcar Warla [nazn At | Child/adal | 4 a | a | 11 [ aa | 2T | Weremal

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Example
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® = General - Combined Sex

Primary Improvement Areas Secondary Improvement Areas Adaptive Skill Strengths

Hyperactivity Aggression None
Anxiety Conduct Problems
Attention
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Interventions with empirical support:

Interventions for Aggressive Behaviors

CoNoORrRWONEZFOOAMONEZFOAMWNE

Problem Solving Training

Cognitive Reconstructing

Verbal Mediation

Social Skills Training

Peer Mediated Conflict Resolution and Negotiation
Replacement Behavior Training

terventlons for Anxious Behaviors
Exposure-Based Techniques
Contingency Management
Modeling
Family Therapy
Integrated Cognitive-Behavioral Therapy

terventlons for Somatization
Behavioral Interventions
Multimodal Cognitive-Behavioral Therapy
Interventions for Academic Problems:
Advanced Organizers
Presentation Strategies i Structuring
Presentation Strategies i Time
Presentation Strategies i Responding
Peer Tutoring
Class Wide Peer Tutoring

. Cognitive Organizers

. Mnemonics

. Self-Monitoring

. Self-Instruction

14. Reprocessing Strategies
Interventions for Attention Problems

1.

2
3
4,
5.
6
7.
In

vaff

2.
3.

Contingency Management

Daily Behavior Report Cards

Modified Task-Presentation Strategies
Self-Management

Class Wide Peer Tutoring

Computer Assisted Instruction
Multimodal Interventions

terv oplems wi
e o et SIS
Pre-correction
Procedural Prompts and Behavioral Momentum

4,
5.

Self Management Training
Cognitive Behavior Management

Interventions for Conduct Problems

©CoNoO~wWNE

Token Economy System

Interdependent Group-Oriented Contingency Management
Anger Management Skills Training

Problem-Solving Training

Social Skills Training

Moral Motivation Training

Parent Training

Multimodal Interventions

Multi-systemic Therapy

Interventlons for Depression

1.

2.

Cognitive- Behavioral Therapy
1.Psycho-educational
2.Problem-Solving Skills Training
3.Cognitive Restructuring
4.Pleasant Activity Planning
5.Relaxation Training
6.Self- Management Training
7.Family Involvement

Interpersonal Therapy for Adolescents

Interventions for Hyperactive Behaviors

agrpONRPRIFOOORMLONE

Functional Assessment
Contingency Management
Parent Training

Self- Management

Task Modification
Multimodal Interventions

terventlons for Functional Communication

Functional Communication Training
Picture Exchange Communication System
Video Modeling

Milieu Language Teaching

Pivotal Response Training

%ar%agitlri&fegy Training4hierModel.

Colombus, Ohio.



Case Example of Elmer

A Elmeébs scores on Hyperactivity, A
the clinically significant range, and probably should be considered
among the first behavioral issues to resolve.

A Note thatElmerlso had scores on Aggression and Conduct Problems
that are areas of concern. Interventions for these areas are not
provided in this report. However, these areas may require additional
follow up

A Example:Hyperactivity
A Functional Assessment
A Contingency Management
A Parent Training
A SelfManagement
A Task Modification
A Mulitmodal Interventions

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Assistance for expert decision making

Our current models involve resource mapping, but wecaresyder the match

between problem type and interventiomather than a generic intervention or
an overly engineered or prescribed one

A Look at supports available to EImer at home or in the community
A Look at capacity and resources of the school.
A Also consider the barriers in the related settings.

For example:

A

P

b

p> ]

A functional assessment to determine specific antecedent and consequence
manipulations may be beyond the scope of the available time and resources
the school and classroom.

Contingency management may not seem like the type of intervention sugges
that would work with a particular teacher personality.

Parent training |i kewise may not b

However seimanagement wor ks well for EIT
and your time use. So you might then engage in a treatment plan that includ
or starts with selinanagement.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.

Colombus, Ohio.



Methodology

A A multiyear research review
studyby VannestReynolds &
Kamphaus, 2008

A Inclusion criteridAny research
articles that were experimental
guastexperimental in design an
demonstrated positive effects
which could be attributed to the
Intervention.

A Studiesortedby the type of
problem behavior for which the
Intervention was designed. Of
the thousands of studies reviewed,
manydistinct interventiomsave
evidence for their use with certain

Vﬁp@b I@rﬁa({yb@%vention and Strategy Training-4hiarModel.

Colombus, Ohio.
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Behavioral Constructs

N
Aggression,

Attention,

Anxiety,

Adaptability,

Conduct Problems,

Depression,

Functional Communication Skills
Hyperactivity,

Somatization,

Social Skills

> > >t >t >t >t o>t o>t >t D>
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|l nterventi ons a

S =
A Strategies and interventions are not topical.
Meaning we can not apply them like an ointment
and wait for the problem to resolve.

A Strategies and interventions are reciprocal. They
change teacher behavior & student behavior.

A Strategies and interventions are active. The requi
participation, buy in and effort from all involved.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



- What does your scenario look like

What do you do for screening?

What Is the professional development like?
Describe your leadership team?

Who Is responsible for intervention & strategies?
Who participates in data collection?

How Is reliability of data assessed?

Is fidelity of implementation valued? Assessed?

Vannest, K.J. (2011) InteTvention and Strategy Training-hiar3Jodel.
Colombus, Ohio.




Timeline

Augusto September

A Prep teachers and parents, send notices, review schodbruessensus
A Teach school rules to students, use school rgledaaniversgbrograms
A Establish team

October

A Screerschool population @ weelé (Behavior Emotional Screening System
A Review risk list

A Determine number of students to serve

OctoberNovember

A Notify & consent parents

A Conduct assessments to identify proljgra BASE2)

A Consider coordinating readingr academic screenirand behavioral risk
notification

NovemberDecember

A Use targetednterventiondrftervention Guide & Classroom Guides)
A Use resource mapped interventions

January-February, MarckViay as appropriate

A Use targetednterventiondrftervention Guide & Classroom Guides)
A Use resource mapped interventions

A Consider specialized services based on diagnostic assessment, structured background
interview, direct observation and FBA



Screening & Resourakocation

S
A We havean inefficienteactive rather than proactiegpproach.

A The community costs for treatment of chronic conditions, juven
justice, adult incarceration, restorative justice, loss to family an
work force contributions far exceeds the cost of screening and
early intervention. An average year of incarceration is 25,000.

A Our current system of service identification depends on parent
and teacher referral

A ldiosyncratic, externalizing behavior probl&used method of either
unknown or poor validity.

A Schools screen for other types of problems including vision,
hearing, speech, academic problems associated with specific
learning disabilities, and developmental delay but not for
emotional and behavior problems.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Cost of Screening

A With an average of 446 students in elementary schools, 595
middle schools, and 752 in high schools; (IES, 2001), the Init
cost of screening ranges from zero to a high of $1,279.60 for
an elementary school, $1,443.50 for a middle school, and
$1,616.20 for a high school.

A Compare this to the annual cost for one inmate in a state pris
in 2001, $22,650.00, or $62.05 per day (US Department of
Justice, 2004).

A The cost of screening an oa
to the cost of an inmate for 17 days in state prison.

A Calculating the cost of prevention is certainly more complex
than this example and involves the cost of services provided.
Beyond the scope of this paper are the difficult to calculate
social costs, such as generational effects on children and the
"costt orne bywictims-efaggression-and conduct problems.
There is undoubtedly a cost tGdrtefridalizing problems as well



What problems do you see wit

recommending interventions ?

-Are teachers able to teach strategies and
Intervene?

-Is there fidelity In intervention? Is it reported?

-Are campus administrators able to follow up In
classroom and provide error correction?

-Are your interventions based on what you think
will support the student or do you scale back to
what you think the school might be able to

Vannest, aC@(@m‘pll\lﬁhn?and Strategy Training-fierdviodel.

Colombus, Ohio.



Intervention

Treatment
group

Social skills training

=

Parent Training

Replacement Behavior Training

Problem solving

Mentor

Contingency Management

Self management/monitoring

Pleasant Activity Planning

Relaxation Training

Task modifications

Token Economy

Parent contact

Social stories

N o1

DBRC

=

Computer Assisted Instruction

Frequent breaks

Group Contingency

Ice water

PlRlRPPRPRNMNDND D DD o[N[o]o

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
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Positive self talk

Positive reinforcement

=
(o))

Clipboard

Cool off time

Visual checklist

Assignment chunking

Play Therapy

Behavioral tracking

Classroom helper/leader

Prompting/Cueing

Provide wait time

Response Cost

Self management

Tier 1 Reinforcer (Tiger Paws)

Classroom structure

Cultural differences lesson

Exercise

FBA

Give a classroom job

Move seats

Pacing

Prepare for transition

Provide more details

Provide snacks

Redirect

Reteach school wide expectations

Shower

Stress management

Teach focus

Teach self awareness

Tivennest, K.J. (2011) Intervention and Strategy Training4hier3odel,

Counseling/Cognitive Restructuring

Colombus, Ohi
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Decision Matrix

]

Student

School System

Parent

Implementer
Buy in is belief in efficacy, willingness to SUPPOWS IS al_oout
try, believe that student will benefit, training, th_S_IC&|
believes in administrator support, capacity, ability,
perceives low barriers. administrative support

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.
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Hyperactivity

N
A Functional Assessment Based
A Contingency Management

Self Management

Parent Training

A Task modifications

A Multimodal Interventions

p]

p]

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Aggression

S =
A Problem Solving Training

A Cognitive Restructuring

A Verbal Mediation

A Social Skills Training

i Peer Assisted Conflict Resolution and Negotiation
i Replacement Behavior Training

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Interventions for Depression

S =
1. Cognitive Behavioral Therapy
1. Psychoeducation
ProblemSolving Skills Training
Cognitive Restructuring
Pleasant Activity Planning
Relaxation Training
Self Management Training
7. Family Involvement

2. Interpersonal Therapy for Adolescents

o ok~ WD

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Learning Problems

N
Teacher Mediated Interventions
+ Advance organizers
+ Presentation Strategies
1 Task Selection Strategies
Peer Mediated Interventions
+ Peer tutoring
1 Class Wide Peer Tutoring
Self mediated strategies
+ Cognitive organizers
+ Mnemonics
- Self monitoring
+ Self instruction

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Conduct Problems

S =
. Token Economy Systems
. Interdependent Group Contingency Management
. Anger Management Training
. Problem Solving Training
. Social Skills Training
. Moral Motivation Training
. Parent Training
. Multimodal Interventions
. Multisystemic Therapy

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Attention

N
A Contingency Management
A Dalily Behavior Report Card

Modified Task Presentation

Self management of attention

Class Wide Peer Tutoring

A Computer Assisted Instruction

A Multimodal Interventions

> D

2!

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Anxiety

S =
A EXposure strategies

ontingency management

odeling (Participant and Filmed)

A Behavioral Family Therapy

i Integrated Cognitive Behavioral Therapy

A C
A M

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Disorders
]

Interventions for Somatization

1. Behavioral Interventions
2. Multimodal Cognitiv8ehavioral Therapy

Vannest, K.J. (2011) Intervention and Strategy Training-hiar3Jodel.
Colombus, Ohio.



Interventions for Problems with

Adagtabilitx
]

1. Functional Behavior Assessment

2 Precorrection

3. Procedural Prompts and Behavioral Momentum
a, Self Management Training

5, Cognitive Behavior Management

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Interventions for Problems
Functional Communication

1.

Functional Communication Training
Picture Exchange Communication System
Video Modeling

Milieu Language Teaching

Pivotal Response Training

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.

Colombus, Ohio.




Example of 4 schools

18

Vannest, K.J. (2011) Intervention and Strategy Training-hiar3Jodel.
Colombus, Ohio.
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Example of student data

i After a student is identified as at elevated levels o
risk or meeting criteria for services

A self monitoring used as an intervention

A data on student problem behavior for a week
before starting intervention.

A Here are some data for actual students this year.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Response to self monitoring intervent
]

Mak. Cha.

=== Hyperactive
=== Conduct Problem
=== Strange Behavior

\
\\

2
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Response to token economy intervent
]

Darryl Car.

==f==Hyperactive

== Aggressive

Wed, Jan 12
Tue, Jan 18
Wed, Jan 19
Fri, Jan 21
Tue, Jan 25
Thu, Jan 27
Fri, Jan 28
Mon, Jan 31
Tue, Feb 1
Wed, Feb 2
Thu, Feb 2
Mon, Feb 7
Tue, Feb 8
Wed, Feb 9
Thu, Feb 1C
Fri, Feb 11
Mon, Feb 14
Tue, Feb 15
Wed, Feb 16

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Sometimes a student may not need
l hterventi on

Rafael Ceja

7
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=== Strange Behavior.
== Hyperactive
efe=| ow Academic Performan




This is baseline datawould you

Intervene?
]

Ashleigh Mic.

(N

=== Aggressive
=== Conduct Problem

Wed, Jan 12
Thu, Jan 13
Fri, Jan 14

Tue, Jan 18
Wed, Jan 19
Fri, Jan 21

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Sometimes a student responds just
h é

enou

e=g==Hyperactive
== Aggressive
==fe=Depressed

9T o4 ‘Pam
ST ged ‘anl
¥T 94 ‘UON
TT ged ‘U4
JT ged ‘nyL
6 dod ‘PaM
8 ged ‘any

L ga4 ‘uoiN

£0ed ‘nyL
Z g4 ‘pam
T ged ‘any

T€ uer ‘uo

Jayden Bucy

8¢ uer ‘4
LZ uer ‘nyl
9Z uer ‘pam

Gz uer ‘anL

TZ uer ‘4

JC uer ‘nyl

6T uer ‘pam
8T uer ‘an]
YT uer ‘u4

ET uer ‘nyL

ZT uer ‘pap

Colombus, Ohio.
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Sometimes a student may not respon
enoughe

6

5

4 -

3 - === Harris_Kyro_Stranx:
efl=Harris_Kyro_Low_A
esfe=Harris_Kyro_Inatt

2

1

0

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18
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Colombus, Ohio.



Consistent and comprehensive use C:
change the atmosphere.

e=f==Harrison_B_Anxi
=== Harrison_B_Stra
e=fe=Harrison_B_Hypt
= Pruitt_Mich_Anxit
== Pruitt_Mich_Low._.
=@=Butler_Cele_Aggre

=== Butler Cele_Low .

e==Butler_Cele_Stra

e Sander_Jus_Aggr
e=g==Sander_Jus_Con
«fil=Jackson_Kri_Derf.
anfe= Chadwick__ Hype
Chadwick __ Conc
Chadwick__Strat
Stimmell_A_Dep

O T T T T T T T T T T T T T

T T T T T T T T T T T T T T 1

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
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Did you know?
S =

>t v > P2 ™

I

p2!

Y4 of pediatric visits are related to behavior problems

20% of students are in need of/may qualify for mental
health services.

Students with EBD are 2 to 4 grade levels behind in
academics.

Students with EBD have a 46% drop out rate
Best predictor of delinguency and incarceration
3.2 times the expulsion rate

high risk of fatal accidents, substance abuse, divorce,
unemployment, psychiatric iliness, and early death

Punitive contacts with teachers, peer rejection, problem
family interactions

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.

Colombus, Ohio.



What are the positive outcomes

_ exBected from Iintervention?

A Academic success (Walker et al., 1998).

A Decreased risk of withdrawal, aggression, ftompliance, and disruption
(Strain &Timm, 2001).

A Treatment impact on fears, phobias, depression, anxiety, hyperactivity,
conduct, and obsessiveompulsive disorders.

A Positive peer relationships including understanding of friendship,
cooperation, and sharing (Denham & Burton, 1996).

A Increased sel€ontrol, selfmonitoring, and seltorrection and improved
sociatemotional health (Webste&tratton, 1990).

A Reduced risk for teen pregnancy, juvenile delinquency, and special
education placement (Strain &mm 2001).

www.challengingbehavior.org

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Comprehensive Approach to Prevent
and Treatment

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



To achieve a systematic approach to

Brevention
]

A Universal Screening

A Tier Two Intervention Selection and Training
A Fidelity of implementation monitoring

A Student progress monitoring

A Data review to determine student response

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Example BESS screener
9 ... ____

Instructions:

Listed below are phrases that describe how students may act. Please read each phrase, and mark
the response that describes how this student has behaved recently (in the last several months).

Mark (; if the behavior never occurs.

Mark &) if the behavior sometimes occurs.
Mark @ if the behavior often occurs.

Mark () if the behavior almost always occurs.

Please mark every item. If you don't know or are unsure of your response to an item, give your
best estimate. .

A “Never” response does not mean that the student “never” engages in a behavior, only that you
have not observed the student to behave that way.

Before starting, please fill in the information in the boxes on the first two pages of this form.

Mark: N—Never S-—Sometimes 0O—Often A—Almost always

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Group: Roster Report

s..."-......g-_,.‘.? Group Roster - District North Primary

rering bplem

Momns Used: Combined
Form- Teachser

L H seFEnge: 01/03/2003-01/03/2006
C|a5$|f|cat|0n Key< Claszificanon: MNormal: 10-60 Elavated: 61-70 Extremely Elevated: 71 and higher
that lists elevation Vahanyfeden E-F CL Consistency Index . Becpons D [ndex

Ievels '-.'s]'.:iir;.' Index Elevaion A- Acceptable C:Caufion E: Extreme Cauticn L: Cantion-Low  H: Cawfion-High
Extremely Elevated
Walidity Index Scares
Student Test Date F'Iix Elevation | ) ) | Clazsification
[ | ] | F | €I | RP |Raw| T |%utile

In a Roster report Diean, Dioald 03032003 | ChildAdol| A | A | A | 31| 73 | o ]

d i C’i Fappaport, Rackal e et A N Y Extremely Elevated
according to Elevated sorted
whatever level is Validity Index ;

h - in thi Smdent Test Date FT‘:I;I: | Elevation | iﬁtnre% | Clasification alphabetlcally
chose I‘; I 4 IS_ _ [ | F | c1 | RP |Raw| T |sutile (student name), or
case, the district Ams, Amie | 05082003 | ChildAdel| A | A | A | 36| 61 | B3 P :
| | h n Erevers, Babby | 04222003 | ChildAdel| A | A | A | 45| 60 | B3 by classlflcatlon
evel was chosen, Coars, Chase | 04122003 | Childadel| A | A | A |47 0| 07 level (either
and results are Thelson, Ingrid | 03042003 | ChildAdel| A | A | A | 30| 64 | B0 ascending or

R Otsworth, Olivia 043002003 | ChildAdol.| A | A [ A | 35 [ 61| &3 .
sorted \_Nlthm each Presis, Paula 04242005 | ChildAdol| A | A | A | 45 | 60 | 03 descending)
school in the
district Normal

Walidity Index Scores
Stadent Test Date F,I‘ln: | E}u‘atiqu | ) ) | Clazzification
[ | P | F | c1 | RP Raw| T |votile
Fesmight, Fergie | 11202003 | ChildAdel| A | A | A | # | 40 | 18 | Nonmal
Hart, Hannah | 03052003 | ChildAdel| A | A | A | 17 | 47 | 45 | Nonmal
Tones, Tenny 04282003 | ChildAdol.| A | A [ A | 8 | 40 | 18 | Nommal
Warcar Warla [nazn At | Child/adal | 4 a | a | 11 [ aa | 2T | Weremal

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Electronic Daily Behavior Card Sustem Logged in as test

%% (e-DBRC)

Screener Sheet

Directions: Your school-wide behavioral expectations are listed below. Please read each school-wide expectation and its definition. Circle the response that best describes the degree to
which each student listed meets the school-wide expectations while at school. Please mark every item. Give your best approximation if you don't know, or if you are unsure how to rate a
particular student.

Demo School-wide Expectations and Definitions
Positive Respectful Integrity Determined
Motivated, awesome Cooperative, good manners, Honest, trustworthy, Try your best, self advocate, Excellence
attitude, courteous, kind, safe, tolerance, thoughtful, dependable, ownership, self-discipline, strong willed, Achievement, academic
compassionate understanding, caring responsibility accountable success, goal oriented
ool O E GRS L R L B AR R R L
Demo Student5 © 000|000 €0 0O 0000|000 OC|O0C|0COC|S 0|
Demo Student4 O 10 | ©|0 0000000006 OO0 66 |0]06 |6 |06
Demo Student3 ) © ©0|0|0|©(©|60 O 0|0 00 © 0|00 © €000 6 6O
Demo Student2 Q0 OO 8|0 (CS Qo|0NC e .| 0|0 &6 0 (eId|a 0|0 C|C
Demo Student1 © 000 €|\ © 0 (001900 (0|0 66 © 6|6\ (00

e-DBRC is a p4ABNESE piado (2011 lnterventiomand:Sifategy lraininghiardvodel.
Colombus, Ohio.
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i
IMS b» AIMSweb Training (SAMPLE DATA)
A we Kelly Schrader (kellys1) Year: 2009-2010

Fioaress ¥ Behavior My Account ¥ Welcome

pIE G Washington School District (SAMPLE DATA) v B LTIE Adams Elementary School v

L 3 v BRREHEPEE Adams, Ms. -Homeroom v leld

Wedr e on

BenChmark tab- Scores for 2009-2010

Ms. Adam's - Homeroom This is the
Benchmark page for AIMSweb

Instructionscoiiapse) Behavior.

chéose
h

Action Plan ' Benchmark

Consult with behavior Considerneedfor Meets or exceeds basic Timeframe: \Fall - September (Benchmark) ¥ | @
specialist individualized instruction expectations
BESS Teacher BESS Student
Form Form SSIS Prosocial SSIS Motivation to Areas of Add to Action
BESS Norm Display Behavior Learn Concern Plan
(combined or Gender-Specific)

S LR b e . ooraroos ‘ o veg g Ed)
Ford, Keisha Assess Now Assess Now Rate NMow Rate Now No Add

Gale, Megan Assess Now Assess Now Rate Now Rate Now No [ Add
Halber, Laura Assess Now Assess Now Rate Now Rate Now No Add
Heitzig, Christopher Assess Now Assess Now Rate Now Rate Now No Add
Jackson, Taylor Assess Now Assess Now Rate Now Rate Mow No Add
Johnson, Dominic Assess Now Assess Now Rate Now Rate Now No Add
Knaak, Katie Assess Now Assess Now Rate Now Rate Now No Add
Manthey, Brooke Assess Now Assess Now Rate Now Rate Now No Add
Meyer, Nicholas Assess Now Assess Now Rate Now _ Rate Now No ] Add

BESS Studeii > v Areas of Select for
Form , Concern Intervention




%AIMSweb’

AIMSweb Training (SAMPLE DATA)
Kelly Schrader (kellys1)

Action Plan ' Benchmark

Scoring

Thi s

Reports

page

Progress
Monitor

W i

Behavior

My Account

students. This data can be imported into thg
system during seu p ;

input student information manually.

Consult
spe t
Add Student

t eacher s

However, if they want to add student

information manually, they would do so by

clicking here.

EAMPLE DATA) | v
S h 0w el:rade: 3

Welcome

HELP | LOGOUT

Year: 2009-2010

S UE Adams Elementary School v
o N - T
ms, Ms. -Homeroom v HEl

§Iasts.: Ada

all - September (Benchmark) + | @

Ruick-Save

BESS Teacher BESS Student
Form Form SSIS Prosocial SSIS Motivationto Areas of Add to Action
BESS Norm Display Behavior Learn Concern Plan
(combined or Gender-Specific)
Ennis, Ton ogrzg:zoog ogrzgrazoog 09:2:;:;2009 09:2332009 Yes Add Edit
Ford, Keisha Assess Now Assess Now Rate NMow Rate Now No Add
Gale, Megan Assess Now Assess Now Rate Now Rate Now No [ Add
Halber, Laura Assess Now Assess Now Rate Now Rate Now No Add
Heitzig, Christopher Assess Now Assess Now Rate Now Rate Now No Add
Jackson, Taylar Assess Now Assess Now Rate Now Rate Now MNo Add
Johnson, Dominic Assess Now Assess Now Rate Now Rate Now No Add
Knaak, Katie Assess Now Assess Now Rate Now Rate Now No Add
Manthey, Brooke Assess Now Assess Now Rate Now Rate Now No Add
Meyer, Nicholas Assess Now _Assess Now Rate Now _ Rate Now No ] Add




i
IMS b» AIMSweb Training (SAMPLE DATA)
A we Kelly Schrader (kellys1) Year: 2009-2010

Fioaress ¥ Behavior My Account ¥ Welcome

pIE G Washington School District (SAMPLE DATA) v B LTIE Adams Elementary School v

*
E ST 3 v BEPEES Adams, Ms. - Homeroom v ifel
3]
@
Scores for 2009-2010

8 There are two valid, reliable behavior screening
g instruments included with AIMSweb Behavior: t

BESS and the SSIS.
§ Consult with behavior Consider need for Meets or exceeds hasic Timeframe: \FaII-September (Benchmark) v | @
g — specialist individualized instruction expectations

‘ BESS Teacher | BESS Student | !
Form Form || SSIS Prosocial SSIS Motivation to ’ Areas of Add to Action

BESS Norm Display Behavior Learn Concern Plan

(0] T O —————re (|

S LR b e . aexza‘;om ‘ o veg g Ed)
Ford, Keisha Assess Now Assess Now Rate NMow Rate Now No Add
Gale, Megan Assess Now Assess Now Rate Now Rate Now No [ Add
Halber, Laura Assess Now Assess Now Rate Now Rate Now No Add
Heitzig, Christopher Assess Now Assess Now Rate Now Rate Now No Add
Jackson, Taylor Assess Now Assess Now Rate Now Rate Mow No Add
Johnson, Dominic Assess Now Assess Now Rate Now Rate Now No Add
Knaak, Katie Assess Now Assess Now Rate Now Rate Now No Add
Manthey, Brooke Assess Now Assess Now Rate Now Rate Now No Add
Meyer, Nicholas Assess Now _Assess Now Rate Now _ Rate Now No ] Add

Select for Not
Concern Intervention £S5




=
IM S bw AIMSweb Training (SAMPLE DATA)
A We Thomas Ryan (aimswehb) Year; 2009-2010
Manage ¥ Scoring Reports L Firograss =ELEVIGIES  Downloads Forum My Account ¥ Welcome

Scores for 2009-2010
Mr. Buchanan - Homeroom

f@ Fall - September (Benchmark)

Benchmark

Behavior Screening Teacher Form

Action Plan

STUDENT: | Gralish. Tabitha | DATE GIVEN: [05/25/2010

MDDAYYY
DATE OF BIRTH: I GEMDER: Male GRADE: 3

DDA

D € CD €D

Monitor

Instructions (Expand;

Response Key: 1 =Never, 2 = Sometimes, 3 = Often, 4 = Almost always
Almost

Item Never Sometimes Often
always

1. Pays attention. @ r r 8

2. Disoheys.

[ [
315 sad. . e
[ [

& o
@ i
4. Breaks the rules. e e
5. Is well organized. e i~ e 'S

6. Has poor self-contral.

5t, K.J. (2011) Intervention and Strategy Tralnlng-rﬁl del.
7. |5 easily upset. CO[E)m us, Oh|0




Reading (R-Spanish { Mathematics X Spelling X Writing Y DIBELS Y IDEL e

Prosocial Behavior Ratings

Definition of Prosocial Behavior: Behavior directed toward other people that involves effective communication skills, cooperative acts, self-control in difficult situations, and empathetic or
supportive responses to others who experience a problem. For example, children who consistently actin a prosocial manner compromise in conflict situations, invite others to join
activities, volunteer to help others, and listen when others are speaking.

Instructions(Callapse)

Complete these evaluations only after several weeks of classroom experience with your students.

Assign each student to a level based an his or her performance. While a few students are likely to he assigned to each performance level, there is no need to assign equal
numbers of students across the five performance levels.

Far each skill perfarmance area, read the definition and the peformance-level descriptions. Select the performance level that best describes the current level of functioning of each
studentin your classroom. Select 1, 2, 3, 4, or 5 for each student in the appropriate column for each skill area.

Students at each performance level will demaonstrate most of the following traits:

Level 1

Level 2

Level 3

Level 4

Level 5

very limited communication
or cooperation skills
extreme difficulty initiating
and sustaining
conversations! interactions
in an age-appropriate
manner

poor self-control

little or no concern for
others

frequent difficulty
communicating or
cooperating with others
frequent difficulty initiating
and sustaining
conversations/ interactions
with others

limited self-control

little concern far others

occasional difficulty
communicating or
cooperating with others
occasional difficulty
initiating and sustaining
conversations! interactions
with others

somewhat less than
expected self-control

some concern for others

a general competence
when communicating or
cooperating with others
adequate skills to initiate
and sustain conversations!
interactions with cthers
adequate self-control

an appropriate level of
concern for athers

excellent skills to
communicate andfar
cooperate with others
excellent skills to initiate
and sustain conversations/
interactions with cthers
excellent self-control

a high level of concern for
others

Rating

Frigler, Kaylee Janston, Johannah

Gralish, Tabitha Lundeen, Joseph

Hanvey, Spenser Mawwell, Alesha
Hughes, Katelyn Murray, Jessica

Johnsan, Jacky Qlson, Jenna




Progress Monitoring Issues
N

A Progress monitoring of important academic skills has become an
expected evaluation method within response to intervention (Rtl)
models(Fuchs, Fuchs, McMaster, & Al Otaiba, 2003; Kavale,
Holdnack, & Mostert, 2006; Naglieri & Crockett, 2005, Berkeley,
BenderPeaster& Saunders 2009).

4 The use of these data varies by type of decision, but several have
recommended that PM data play a major role in medium and high
stakes decisions, including movement from one Tier to another, ar
even for eligibility for special education services (Gresham, 2002;
Restori, Gresham, & Cook, 2008; Br&Wmndsey & Steege 2005;
Bolt, 2005; Holdnack & Weiss, 2006).

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Mata used for mediunto-high stakes decisions must meet higher standards than typicall
applied in PM, because of the substantial personal/social and financial costs associated
with an erroneous decisioriMessick, 1989).

Aln particular, such data must be accompanied by an error component which expresses

oli keli hood of being wrongo6é, and that e
deci sions include those related to ofre
environment 6 (LRE) such as referral and

studentos program or placement

Adigh stakes decisions also include those which are difficult or expensive to make, and
where review and reversal are unlikely. If high stakes decision is made in error, the imps
on learning may be irreversible. Therefore, high stakes decisions need to communicate
likelihood of error based on measurement fallibility.

AThe current presentation examines the effects of variability, range, and trend in scale di
interpretation.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



The number of scale points or range of scale can create problems for visual inspection. Consider the following
two graphs.

16 -
14
11 1

O B N W » 00 O N
| | | | | | )

o N O N ©
L L L L

012345678 9101112131415 012345678 9101112131415

These graphs are of the same data, but scale A has a range of 7 versus a range of 16 onRBesgjet®the
same variability, and same slope, a visual inspection of this graph give a very different impression.

Consideration of range for interpretation between scales

Scales do extremely well for setting goals and measuring progress toward their. &tdiarseale summary such as
"points improved per week" cannot be fairly compared across different skill areas or even across different sets |
scalegwhether between students or for the same student) because its size depends upon data variability and
number of data points from a particular PM condition. Scales calculated of 10 versus 15 math items cannot be
compared without ©prior test equating. Even the re
strong scale dependendirfloin& Christ, 2009; Christ &oolongChaffin, 2007). Accurate comparison between
scales sets requires equating of Score and Time

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Directions: Enter teacher names for your school in Alpha order. Under observation 1 put the date you visited and the score,

and when

you observe a second time, indicate score there as well, any relevant comments can go in the

scale to calculate the score.
If you are doing self  -monitoring we will look for examples of:
If you are doing contingency management we will look for examples of:

onotes € section Use the following

1. 2.

no evidence Verbal behavior but no

observation evidence

3.

Some observation evidence but

not fully implemented

4.

Fully implemented

5
fully implemented w

enthusiasm and quality

Behaviors and the consequences must be explicit

Information must be visual (post on walls, desks)

Consequences must occur with tremendous consistency (100% of the time).

1. 2.
no evidence Verbal behavior but no

observation evidence

3.
Some observation evidence

but not fully implemented

4.

Fully implemented

5
fully implemented w
enthusiasm and quality

Student knowledge of goal and purpose. Does

he or she know

t

he target

behavior?

Does he

Is the student recording?

Are you responding to recording by producing the response to meeting a goal?

Teacher Name/Student Observation 1

Notes to self

Observation 2

Notes to self

Vannest, K.J. (2

11) Intervention and Strategy Training4hierModel.

Colombus, Ohio.




1. No evidence

2. Sorry |
Missed It.
Verbal behavior
but no
observation
evidence

3. Good Work
Some observation
evidence but not
fully implemented

4. Great Job
Fully implemented

5. Above and
Beyond.
Fully implemented
w enthusiasm and

quality

Student knowledge of
goal and purpose.
Does he or she know
the target behavior?
Does he or she know
the figoal o

Is the student
recording?

Are you responding to
recording by
producing the
response to meeting a
goal?

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.




Overview

ACTVITY DATE Proposed for 201112
|
BESScreening 10/8/2010 Week 6-8
Consensent to parents 10/25/2010 PRIO®d o & hoeinfo noti ce
BASE2 completed by teachers | 11/19/2010 Within 2 weeks

Data Review & anecdotalata 12/6 6 12/17/ 2010 | Confirm with return of BASGneek 1112

Collected by teachers do scale training and start baseline (Need
day)

Scale Training 1/11/2011

Baselindata Collection 1/12 -24

InterventioMraining 1/24/2011 Week 14,Week 16, Week 18 =6

Interventions learned OR
Week 14 (3.54 hours needed)

Intervention Data Collection 1/25 6 3/10/ 2011 Datareviewed at 2 week intervals. Needs

Vannest, K.J. (2011) Interventioh and Strateqy Training e Siailing or programming
BESS Folleup Screener 3/8-3/25/ 11  Colombus, Ohio.




A A short descri

Student 0s

A The top three behaviors

were identified for each
student.

of
each behavior Is
provided.

A The teacher chose the

top three times they
wished to rate behavior.

Mo Nn I

School:
Teacher:
Student

Note anycomments or notes here.

DIRECTIONS:

Record 3x daily with a rating of 1-7 (scale s below)

Selact thees equal length recording periods where the behavior is likely to ocour
1=

1=
1

3. “Elevated” behavioss >
@ Agzressive Causes physical or emotional ham to others of propary

b. Hyperactive: Very active; acts without thinking; cannot wait before spaaking or acting

¢ Depressed: Appaars sad and hopsless; negative thinking about s2lf, the world, and futurs

=

SCALE
1 e —— § 7
Extreme Problem: Mjor: Concerning: Low-Typical: No Problem:
Behavior is typical or Behavioris typical o Behavioris typicalor | Behavioristypicalor | Theproblem
sepresentative for something sepresentative for tepresentative of sepresentativeof | Dehaviordoss
youwould se2 in the bottom something you would somethingyouwould | somsthinzyouwould |  notoccur
1% of students se2in the bottom sezinthebottom 10% | seein thebottom 20%
2-3% of students ofstudents of students
EX: recorda "I" [f the EX:recorda"3"if EX:recorda"5"|f | EX:recorda "6” [f the | EX:recorda’
prodiem listed belov was the prod ted theprodiem listedas | prodiem iistedwas | only ifyou saw
“major” for the recording waz "major” for the “concerning” for the | "low” for the recording | no evidence of
interval recording interval recording imtenval intenval the prodiem
Jisted below.
Wesk 1: January 44
P S Wednasday Thussday Friday
213 131 12 3 f1 J2 13 f1 2 3
| Agzsisive
Hyperactive
Deprassed
Week 2: January 9-13
Monday Tugsday Wednesday Thursday Fidy |
]2 3 v f2 3 i1 (2 |3 i 2 [3 f1 J2 |3
| Agzressive
Hyparactive
Deprassad

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.

Colombus, Ohio.




SEVEN POINT SCALE

1 2 3 5 6 7
Extreme Problem: Major: Concerning: Low-Typical: No Problem:
Behavior is typical or Behavior is typical Behavior is typical o] Behavior is typical of The problem
representative for or representative fo representative of representative of | behavior does
something you would se something you something you woul{ something you would¢  not occur.

in the bottom 1% of

would see in the

see in the bottom

see in the bottom

students bottom 10% of students 20% of students
2-3% of students
EX: record EX: recor EX: recor| EX: recor| EX recorda?
problem listed below was the problem listed the problem listed | the problem listed | only if you saw
Amaj oro for was fAmajo was ficond was @l owd noevidence o
interval recording interval for the recording recording interval the problem
interval listed below.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.

Colombus, Ohio.




Intervention Data Collection

I
A 19 student with only baseline

i 42 students with baseline and intervention data
A 7 students with only intervention data

A 30 teachers collected progress monitoring data

A Teachers were given the option to stop data collection on all
student behaviors rated as a 6 (low typical) or 7 (no problem) fo
3 or more days in a row

A 13 student with 6 (low typical) or 7 (no problem) were removed
from the study

A 3 students qualified for special education during baselate
A 3 student moved
A 2 students placed on a Behavior Plan during Intervention

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.
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Prevention and early identification for
treatment

S =
A Not a magic or simple solution in a box

A Involves thoughtful consideration for
A Adoption
A Implementation
A Adaptation
A Sustainability

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Intervention Selection

A The practical problem is the lack of an efficient,
process modefrom which to quickly moff®m risk
identification to effective interventiorat tier two.

A Thehigh numbers of ngesponders seen in tier two
Intervention programs are linked to a lack of data
about problem type.

A Shortcomingsof the current problem solving team
modelinclude inefficient problem identification, low
levels of intervention fidelity, high rates of non
responders, and high costs of resourcks extended
data collection

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Is FBA practical for Intervention

Sel ecti oné.
I
A A detailed functional analysis of all relevant situations is nt

possible in most cases due to real constraints on school
based personnel.

A Arecent review of FBA (Lam&@lberg Shepcarp2009)
found that the opractical.i
method are rarely addressed in the literature.

A FBAIS not a feasible method of problem identification for
school wide applicatioarr et al (2002)

i TheFBAeen i n research i1 s 00"
Intervention agenwsuch as researchers or psychologists
..working in atypical settings carrying out brief
interventions ...in highly circumscribed vdQaes et al.,
2002 pg. 7).

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Efficient, Accurate, Reliable Methods

are needed
I e

A Post BASE ratings we identify the top 3 areas on
a students profile for intervention.

A Aggregating this data across a campus we use the
Intervention Guide to identify practices with the
most research for targeting campus needs and
provide brief after school trainings for teachers
with follow up coaching in classrooms.

A Can be accomplished in small leadership teams o
consultation model

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



oostand, what to....

i’ '
Vannest, K.J. (2011) Intervention arl1-oll e%%ﬁé’w%ugi{@ag
Oh, thank God

Sg\t/f)t 1 chaos! No one knows
H;

<

it
4 ere comes a border collie!”



Interventions with an Evidence Base

Now what?

© ® N o 0 &~ w NP

L e L
N o o~ w N P O

18.
19.
20.
21.
22.
23.
24

Advance organizers

Anger Management Skills Training
Behavioral Interventions

Choice

Class Wide Peer Tutoring

Cognitive organizers

Cognitive Restructuring
CognitiveBehavioral Therapy
ComputedAssisted Instruction
Contingency Management

Daily Behavior Report Cards
Exposurdased Techniques

Family Therapy

Functional Assessment

Functional Communication Training
Integrated Cognitiv@ehavioral Therapy
Interdependent Groupriented Contingency
Management

Interpersonal Therapy for Adolescents
Milieu Language Teaching
Mnemonics

Modeling

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

Multisystemic Therapy

Opportunities to respond

Pacing

Parent Training

Peer Mediated Interventions

Peer tutoring

PeerMediated Conflict Resolution and Negotiation
Picture Exchange Communication System
Pivotal Response Training

Precorrection

Presentation Strategies

Problem Solving

Procedural prompts and behavioral momentum
Replacement Behavior Training

Self instruction

Self mediated strategies

Self monitoring

SeltManagement

Social Skills Training

Task Modification

Task Selection Strategies

Token Economy System

Mo\ﬂﬁ[@lﬁ%éﬁ predehtatior sieaicyiend Strategy I?a'W@m@ﬂbn

Moral Motivation Training
Multimodal Interventions

48.

Gries s g



SeltManagement
N

Vannest, K.J. (2011) Intervention and Strategy Training-hiar3Jodel.
Colombus, Ohio.



Steps of SelManagement

S =
1. Child monitoring his or her activity level.

2. Child recording his or her activity level

3. External reward/reinforcement for appropriate
activity level

4. Internal reward (selfeward/self-reinforcement)
for appropriate activity levels.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



A Steps

A Scenarios

N I ——
Child monitoring his or her

1.

activity level.

Child recording his or her

activity leve

External
reward/reinforcement for
appropriate activity level

Internal reward (self
reward/self-
reinforcement) for
appropriate activity
levels.

A

p2!

Leah loses focus during
Independent seat work

Kenny gets squirmy in Circ
groups or teacher
Instruction

Tom leads the class off ta:
while the teacher does
small group instruction

Jacob is never doing what
he I S SUPPOS
the rest of the class.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



I'M TIRED OF CLEANING THE
ERASERS, MRS. MYERS — CAN
I DEBUG THE EDUCATIONAL
SOFTWARE INSTEAD?

HEARPHSARASLERIARARIPNg
"4 -

~ 4
.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.




Problem Solving Training

Vannest, K.J. (2011) Intervention and Strategy Training-hiar3Jodel.
Colombus, Ohio.



What Iis Problem Solving?

N
Problem solving teaches students a sequential and
deliberate process for handling difficult situations.

The steps to problem solving can be used after a
problem occurs; however ideally training occurs onc
a day/wk, etc. with different teacher generated
scenarios to teach the steps to the student.

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



Procedural Steps

N
1. Problem recognition

2. Problem definition and goal setting
3. Generation of possible solutions

4. Evaluation of solutions

5. Plan design and implementation

. Plan evaluation

Vannest, K.J. (2011) Intervention and Strategy Training4hier3odel.
Colombus, Ohio.



A Steps i scenario
S

1.

2.

Problem recognition Bea constantly moves and ta

L to her neighbor Luz. Beas
Problem definition and more interested in boys than

goal setting class.
Think of possible ways to
solve the problem. Luz gets in caught talking anc

_ _ receil ves t he
Evaluation of solutions and pushes Bea in the arm fc

Plan design and getting her in trouble.
Implementation

_ Bea scr-e-a@MGare
Plan evaluation you serious,
willfoyou upo
whole class.
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A Steps % Scenario
S

1.

2.

Problem recognition
Problem definitionand Céesar gener

goal setting Bill yds sch
Think of possible ways

to solve the problem. Cesar is never actually
Evaluation of solutions  prepared but Billy is
Plan design and always the one left with r
Implementation supplies.

Plan evaluation
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A Steps i Scenario
S

1.

2.

6.

Problem recognition

Problem definition and Tom gets agitated by

students bumping into

goal setting him in halls or near
Think of possible ways  |gckers previous

to solve the problem.  3ccommodations have
Evaluation of solutions reinforced tom and
Plan design and allowed tom to walk
implementation alone In the halls to

Plan evaluation avoid problems
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A Steps

1.

2.

6.

Problem recognition

Problem definition and
goal setting

Think of possible ways
to solve the problem.

Evaluation of solutions

Plan design and
Implementation

Plan evaluation

you Ssuc

i Scenario

Timmy andKedrigare at

lunch wherKedriq
accidently knocks over
TI mmyos drin
starts crying and puts his
head down on the table.
Kedrigturns to Timmy
and says, oM
h a
boy ?6 Ti mmy
louder.
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