Beth Doll
bdoll2@unl.edu

Review key findings from developmental research on
risk, resilience, and psychopathology

Draw implications for population -based school mental
health services

Apply this research to describe the characteristics of
effective schools and playgrounds

Describe preliminary results from the schools that have
participated in Resilient Classrooms research

Describe ClassMaps consultation for playgrounds
The ClassMaps surveys
Consultation procedures
A classroom example

Describe playground consultation

Effective playgrounds

A playground example



Prevalence-tates-peil;

Disorders Children Adolescents
All Mental Disorders 194 -218 164 -203
Anxiety Disorders 176 -209 210
ADHD 67 54
Conduct Disorders 33-51 140
Depression 6-14 18-57
OCD -- 4
Autism, schizophrenia <1 <1

w

Doll & Lyon, 1999

National Comorinity| s

REplICad b
12 -month Lifetime
Any disorder 26.2% 46.4%
Anxiety Disorders 18.1% 28.8%
Mood Disorders 9.5% 20.8%
Impulse Control Disorders 8.9% 24 8%
Subsfance Use Disorders 3.8% 14.6%

»



What we-NaveIeatReul=ls|

Age - of -onset for most mental disorders are concentrated
during the first two decades of life

One in five children in the typical school classroom
meets the criteria for one or more mental disorder

One in twenty children is typically receiving mental
health services through public mental health centers or
private mental health clinics

One in a hundred children is identified with emotional or
behavioral disabilities

The US must direct a greater part of our thinking about
public mental health interventions to the child and
adolescent years

Schools are the primary providers of mental health
swices to children and adolescents

Llongituding EStalies [Qie §
DevelopmenialRISKEdRESIHET| € (o=

Characteristics

Between 100 and 1000 participants
using multiple, age  -appropriate measures
following the participants over several points in time
with low attrition rates
. and data collected on low  -risk comparison groups
Examples
Kauai Longitudinal Study
Newcastle Thousand Family Study
Boston Underclass Study
Oakland Growth Study
Rochester Longitudinal Study
of Wight study




Risk=Children=Are W8 e LI ke EOA o)
BelUnsuceessHitAauig)

Risk

Poverty

Low parent education
Marital/family dysfunction
Poor parenting

Child maltreatment

Poor health

Parental illness

Large family

Resilience-=Mulnefabie

Adult outcomes
Mental illness
Physical illness
Educational disability
Delinquency
Teen parenthood
Financial dependence
Unemployment
Low social competence
Low adult intelligence

Doll & Lyon, 1998

: IZhildren

Who Become Sutcessil iAo«

Individual
Positive social orientation
Friendships
Internal locus of control
Positive self -concept
Achievement orientation
Community engagement

Family & community

Close bond with one
caretaker

Effective parenting
Nurturing by other adults
Positive adult models

Connections with pro  -social
organizations

Effective schools




WhatWwa=earH ed:ls!

Community / caretaker characteristics are powerful
predictors of childrends ultir
Conditions of risk are imposed upon children by an

adult world that fails to protect them from harm.

The same risk factors can result in multiple poor

outcomes, and the same outcomes can be due to
multiple risk factors.

The rate and intensity of poor outcomes increases

geometrically with each additional risk factor.

Constellations of risk are interconnected into

Asystemic nicheso of multiple
Risk and resilience can be collective characteristics of
communities.

& ~ Schools can be resilient.

Populatar BIeases |

School meata=ne s

Services that have been carefully
designed to meet the mental health
needs ALL students enrolled in a

school
Promoting psychological wellness is
not ancillary to st ut

success, but is integral to it




e\t onfopuntintion -oasaid
mentat healtn SerVAGRESs

1. To promote the psychological well -being of all
students so that they can achieve developmental
competence

2. To promote caretaking environments that nurture
students and allow them to overcome minor risks
and challenges

3. To provide protective support to students at high
risk for developmental failures; and

4. Toremediate social, emotional or behavioral
disturbances so that students can develop
competence.

FIVe Sted VIS

1. Assess the mental health needs in the
school

2. Identify resources available to meet
those needs

3. Create a school wide mental health plan
4. Intervene
5. Assess the impact of the services




@ontanuimicsschool-mm2ntal
healthIne Vet 115

Universal interventions - building -wide
interventions to promote psychological wellness
and to prevent disturbance

Selected interventions i for children at
functional or demographic risk; more concentrated
and more intense

Indicated interventions -- for students with
pronounced disturbances who cannot benefit from
schooling without accommodations

Coniexis-iol 2eVaind
Plante: & Wals i 1996

" FOUTUAMG TG RIDLATIOININERY SETWRIOC CRLLLLSIEN ANIT TRACHESN

Cutture and
e Community

Figure 21, Owtvnts fr dvebgouaal. Asagtod from Macts snd Wk (1006
wend Sonmannd? 1y




Resilient SEHhebIS

Academic Efficacy

Self - Determination k}

Behavioral Self -Control —— Autonomy
Teacher - Student Rel.
Peer Relationships

\ - -
Home -School Rel. Relatlonshlps

KIGS 1IN ThiS I CIa sSSP

Il Often
O Sometimes
[ Never
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@ Almost Always

HE Sometimes
@ Often
@ Almost Always




B Sometimes
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O Almost
Always

I Often
O Sometimes
O Never
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H Often
@ Sometimes
I Never
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Jleacher Studenijelate

Provide warm and caring adult

support

A Employ adults who care deeply about students

A Allow time for adults and children to interact
authentically and regularly

A Set high expectations for students and don & waver
when students struggle a bit to meet them

A Provide the structure, assistance and instruction that
makes it possible for students to be successful

A Set standards for conduct, model those standards,

monitor student behavior, and enforce limits with firm
& and consistent but mild consequences.

Classiviaps:

My teacher listens carefully to me when | talk.

Never Sometimes Often Almost Always
My teacher helps me when | need help.

Never Sometimes Often Almost Always
My teacher respects me.

Never Sometimes Often Almost Always
My teacher likes having me in this class.

Never Sometimes Often Almost Always
My teacher makes it fun to be in this class.

Never Sometimes Often Almost Always
My teacher thinks | do a good job in this class.

Never Sometimes Often Almost Always
My teacher is fair to me.

Never Sometimes Often Almost Always

12



lportantthings 1K GO @Ot s[e10]s
Teacher StudehlReialoNSMERI[sH

The relationships are defined by both positive
(warmth & caring) and negative (conflict,

criticism) characteristics

The presence of negativity has more impact on
studentso6é |l earning than
These relationships are reciprocal

And relationships with every student in a class

are interdependent

Teacher - Student relationships are almost always
the strongest characteristic of the learning
environment

. And, Teacher -Student relationships have

& powerful impact on student engagement

ACademiC«E  HIGE

t

he

Sustain high academic and personal
efficacy.

A Provide mastery experiences
A Provide models who exemplify coping models

A Minimize competitive goals and substitute mastery
goals in the classroom

A Constantly comment on children & successes
A Celebrate and document children & successes.

13



ClassMaps B elis v ImhE =

| can do my work correctly in this class.

Never Sometimes Often Almost Always
I can do as well as most kids in this class.

Never Sometimes Often Almost Always
| can help other kids understand the work in this class.

Never Sometimes Often Almost Always
| can be very good student in this class.

Never Sometimes Often Almost Always
I can do the hard work in this class.

Never Sometimes Often Almost Always

| can get good grades when | try hard in this class.

Never Sometimes Often Almost Always

|mportanttnings MoK inOLY
AcaceimC«&  HIGac:

Efficacy = expectations of success

I f you know you can or you
youbre right

Efficacy is only partly determined by prior

learning history T itis also determined by
relationships with and expectations of others
Hi-efficacy and lo -efficacy are contagious within a
community

Efficacy is modeled

Like Teacher -Student relationships, efficacy has a
powerful impact on learning and engagement

14



PeerRelaianshig

S

Promote satisfying peer relationships

A Minimize the large & impersonal groups that foster
anonymity
A Minimize the boredom of unstructured times

@ fighting is fun

A Help students talk through the misunderstandings that occur

A Embed activities that build perspective taking into
curriculum

A Create rules and boundaries that prevent some malicious

behaviors from happening

A Teach students to play ~ GAnyone can join 6 games

A Establish OYou can @ say you can @ play 6rules

'Hold class meetings to debrief problems

ClassiMaps- iy Classhia

I have a lot of fun with my friends in this class.

Never Sometimes Often

My friends care about me a lot.

Never Sometimes Often
| have friends to eat lunch with and play with at recess.

Never Sometimes Often
| have friends that like me the way | am.

Never Sometimes Often
My friends like me as much as they like other kids.

Never Sometimes Often
| have friends who will stick up for me if someone picks on me.

Never Sometimes Often

-

Almost Always

Almost Always

Almost Always

Almost Always

Almost Always

Almost Always

15



ClassMaps: - Kids s

Kids in this class argue a lot with each other.

Never Sometimes Often Always
Kids in this class pick on or make fun of each other.

Never Sometimes Often Always
Kids in this class tease each other or call each other names.

Never Sometimes Often Always
Kids in this class hit or push each other.

Never Sometimes Often Always
Kids in this class say bad things about each other.

Never Sometimes Often Always

ClassiViaps38 ellty VAT,

I worry that other kids will do mean things to me.

Never Sometimes Often Almost Always
| worry that other kids will tell lies about me.

Never Sometimes Often Almost Always
I worry that other kids will hurt me on purpose.

Never Sometimes Often Almost Always
| worry that other kids will say mean things about me.

Never Sometimes Often Almost Always
| worry that other kids will leave me out on purpose.

Never Sometimes Often Almost Always

| worry that other kids will try to make my friends stop liking me.

Never Sometimes Often Almost Always
I worry that other kids will make me do things | dond6t wa
Never Sometimes Often Almost Always

I worry that other kids will take things away from me.

Never Sometimes Often Almost Always




Importantthings TCK IO @O s[e10]s
PeerrR ez anSs Sk

Two aspects: Inclusion and Conflict
Inclusion is almost always stronger in classrooms

Conflict is frequently a problematic feature of the
learning environment

It is not the occurrence of conflict but failure to
resolve it thatdés probl emat:i

Most conflict occurs among friends

And occurs when kids canot t
bet ween actual aggression ar
play. 6

Problems with inclusion are less frequent but

more painful

Wiogalinelaeliny thines to know
about PeerRelaonsiis|s S

Classrooms develop a peer oOc
harms peer relationship

The peer climate improves under conditions of
cooperative learning

Friends improve learning b?:: informal tutoring,
modeling good learning behaviors, supporting

shared values for academic success, or simply
strengthening studentsd bond

Peer relationships have a moderate impact on
learning but a powerful impact on school bonding
and school completion

17



Behaviorat Seft

Promot e
Keep students actively engaged in productive tasks

Teach and practice conduct routines explicitly and early
in the year

Integrate expectations into the routine of the classroom
and building

Identify and use natural consequences for good conduct
Teach students strategies for solving difficult problems

> >

>

> > > >

that arise

st udcomrdld s

-Co

L @]

Adults model the conduct they want students to imitate

Consequences for behavior problems, when necessary,
are automatic, consistent, firm and fair.

Classiaps:+ Foliowlidcless

Most kids work quietly and calmly in this class.

Never

Sometimes

Often

Most kids in this class listen carefully when the teacher gives directions.

Most kids follow the rules in this class.

Never

Never

Sometimes

Sometimes

Most kids in this class pay attention when they are supposed to.

Never

Sometimes

Most kids do their work when they are supposed to in this class.

Mo s t

Never

kids

Never

n

this

Sometimes
class

Sometimes

behave

Often

Often

Often

Often

wel |

Often

even

s el

54 Riles

when

Almost Always

Almost Always

Almost Always

Almost Always

Almost Always

the

Almost Always

teacher

18



lportantthings 1K GO @Ot s[e10]s
Behaviorat SelFGOnT0lge]

The ultimate goal is for behavior to be appropriate
even if the teacher is outside the door

It is strongly related to Teacher - Student
relationships [two  -stranded tether]

It is a shared responsibility of students and
teachers

And it emerges out of routines and practices that
students have learned

It is not entirely teacher  -controlled: a few very
tough kids can disrupt a class

It is contagious
Students value it

It is frequently a weak feature of classroom
learning environments

AcademicDetetainauenles]s

Promote goal setting and decision -making

A Provide frequent opportunities for students to make
authentic and relevant decisions

A Help students set goals so specific that they know
immediately whether or not they have been met

A And so manageable that they are likely to succeed

A Help students set goals that are somewhat more
challenging than you expect them to achieve.

A And allow them to make some mistakes

A Help students monitor their goals and adjust their

‘ ‘ ‘activities to meet them.

19



ClassiViapSHiaking

| want to know more about the things we learn in this class.

Never Sometimes Often Almost Always
In this class, | can guess what my grade will be when | turn in my work.

Never Sometimes Often Almost Always
I work as hard as | can in this class

Never Sometimes Often Almost Always
I find and fix my mistakes before turning in my work.

Never Sometimes Often Almost Always
| learn because | want to and not just because the teacher tells me to.

Never Sometimes Often Almost Always
When the work is hard in this class, | keep trying until | figure it out.

Never Sometimes Often Almost Always

w

A Also called dgoal setting and decision  -making 6

A Mastery Goals are more effective than Competitive
Goals

A Ultimately, self -determined learners have internalized
goals for learning

A It is strengthened by frequent opportunities for
students to make authentic choices about their learning

A And by discussions and prompts that point out the
relevance of learning to students Odaily lives

A And by encouraging independent thinking from
students

A It is weakened by forcing meaningless, rote,
uninteresting learning activities

WwANd by suppressing independent opinions
d by disrupting studentsd natu




Home-=School INYOIVE

A Families and classrooms hold high and shared
expectations

A Families talk with students about their support for
learning

A There is a regular system of communication
between the classroom and family

A Home school contacts provide parents with
specific hints about what they can do to help

A There are clear indications that parents are
welcome in the classroom

A When parents visit the classroom, they are

engaged in tasks central

w

t

0]

ClassEsaEidony WWith M4 Rarsnts

My parents and | talk about my grades in this class.

Never Sometimes Often Almost Always

My parents and | talk about what | am learning in this class.

Never Sometimes Often Almost Always

My parents and | talk about my homework in this class.

Never Sometimes Often Almost Always

My parents help me with my homework when | need it.

Never Sometimes Often Almost Always

My parents and | talk about ways that | can do well in school.

Never Sometimes Often Almost Always

My parents and | talk about good things | have done in this class

Never Sometimes Often Almost Always

My parents and | talk about problems | have in this class.

Never Sometimes Often Almost Always

w

21



Impaoitant things HEKHAL

Home:-=School InYoIven

A Educators and researchers have not clearly decided
how families ought to be involved

A And research has not clearly established that more
parental involvement is better

A But we all believe that schools and families ought to be
communicating better so that they

A Hold high and shared expectations;
A Help students learn

A Give consistent messages to students about
schooling

A There need to be clear indications that parents are
welcome in the classroom

A A@ when parents visit the classroom, they should be

.g*aged in tasks central to th

Tihe centia:presa!

Developmental competence of
children will be more evident and the
impact of emotional distress lessened
when their classrooms support strong
interpersonal relationships and foster
self -regulated learning

22



Wieiteoai deide tinink?

~ 25 classrooms

- 346 kids

- 2" through 5 ™ grades

~ Town and rural schools

~ Middle class to working poor families

Wiletthe kids thirk....

. 80% said that they had friends td eat
lunch with and play with at recess

. 82% said that they had a lot of fun
with their friends

- 84% said they had friends that like
them the way they are

nlf you come here, doi
the kids are nice and you will find a

. AW .

| ce friend because |

en | have a probl el

23



Kias-alsc think....

- 37% said that kids in their class argue
a lot with each other

- 33% said that kids pick on each other
or make fun of each other names

- 32% said that kids tease each other
and call each other names

Al

am worried about

nlaking fun of me and my brothers for

r |l anguage. 0
think my friend

t

d o ¢

Mean Question

2.71 My teacher helps me when | need help

2.68 My teacher likes having me in this class

2.58 My teacher listens carefully to me when | talk
2.48 | have friends that like me the way | am

2.46 My teacher is fair to me

2.46 My teacher helps me when | need help.

24



TopAwWeNe

Mean Question

2.45 I work as hard as | can in this class

2.45 | can be a very good student in this class

2.44 | expect to do very well when | work hard in this class
2.43 I have friends to eat lunch with and play with at recess
2.42 | have a lot of fun with my friends in this class
2.42 | can get good grades when | try hard in this class

Dirty feoZel:

Mean Question
1.93 Kids in this class pick on or make fun of each other
My parents and | talk about what | am learning in this
1.93
class
1.92 Most kids follow the rules in this class
1.89 Most kids in this class listen carefully when the teacher
) gives directions
1.89 | find and fix my mistakes before turning in my work
1.88 I can help other kids understand the work in this class

25



Dirty ' BoZel:

Mean Question

1.82 My parents and | talk about ways that | can do well in
) school

1.79 In this class, | can guess what my grade will be when |
) turn in my work

1.76 | can tell when | make a mistake in this class

1.70 Most kids work quietly and calmly in this class

1.68 Kids in this class argue a lot with each other

1.68 Most kids in this class behave well even when the

teacher isndét watching

ACHOSS-ail 8 shaleletd

Mean sd

2.49 .52 My Teacher

2.28 74 My Classmates (friendships)

2.24 .54 Believing in Me (academic efficacy)
2.11 .54 | Taking Charge (self -determination)
1.97 .84 | Talking With Parents

1.89 .93 Kids In This Class (conflict)

1.89 .66 Following Class Rules (class discipline)
1.72 1.02 | I Worry That (worry about bullying)

26



Paragraphs-abp il SCROOIele]

All 4th and 5th grade students at City
Elementary wrote responses to 4 questions
during writing time in class.

The questions were coded for race, gender,
and grade.

Qualitative themes were identified and all
paragraphs were coded by UNL School
Psychology graduate students.

QuEeStion 1 How Would o MeSOOe«(d] tY-N o{14%
Elementary [0 SOmeeRe WA, hiasl NEVE I [=\"=1s

. 87% were overall positive
. 3% were overall negative

27



@uestion, 13 How WauldW o B teSOiEeHs| =R ®lia'
Elementary fo SOMEane WHO, NiasiievE i =\1=18
peen et Neoed

54% of the responses mentioned recess, lunch,
field trips, parties.

AWe go on pretty fun field
and places kind of far fro
A..our |l ast field trips wer
will be better.

53% of the responses mentioned good teachers (or
paras).

tr
m

e

think City El ementary is r
t to have fun with the nic
is school has nice teacher
an teacher in my school ye
Question;1: How Wotld Wo B UeSOiSei - o1

Elementary. (0 SomeoRe WAL hiasINEVE [TOEEHNNEES W ==

PEIOIE2

29% of the responses mentioned of behavior

management (above or below the line).

ADondt ever try to get a teac

(go) down in the office faster than anyone can
say 1.0

24% of the responses mentioned preferred classes,
including specials like gym, singing, art.

|l i ke PE with Mr. E. o

AOur specialists are nice t
gymnastics, hula hoop, ride on scooters, and
other things that are fun. You can paint, draw

nd make things. 0

il think the funnest time of

(o]

28



USRS DWW e yoia: diescribe City
Elementary. o SOmeeRe WHD NS EVE V(=18
been hetenerafe s

23% of the responses mentioned good
principal/administrators, staff.

Ailf you wonder about the prin
on your birthday she gives you a brand new
pencil and a card with your
22% of the responses mentioned nice kids.
Alf you come here dondét worry
nice and you will find a nice friend because |
did. o
6% of the responses mentioned mean kids, bullies,
or mean teachers.
ANi ce teachers wild.l l et you p
“* teachers this is all | can tell you, zip your lips
nd do your job! o

OS2 e G pewsl haip svith a
probiem at schoob MIAAT O OURISUBINTATC A s g

83% of the responses said ask a teacher/raise my

hand.

Alf | need help with a probl e
| get help. o

Al have 3 special teachers th
47% of the responses said work it out alone.

AWhen | have a problem | usua

on my own. 0

27% of the responses said ask a friend, other
student.

MHsHWhen | have a problem I call
hey stick up for me. 0

29



probiem at scho ol WAL CONOUNIST

e)uasiennZ2 0 ilehere sroc -nesl hailp svith a
LsLely do?

16% of the responses said ask the principal or other

administrator.

Aalf | had a problem at school
office and tell the principle or | would tell my
homeroom teacher . o

14% of the responses said | never have a problem.

14% of the responses said ask my mom and/or

dad.

Al would get my parents and t
have in my heart.

Question 3= Whenyoularer iy SORBas yIa Rl
KINds-01 things -d0 YO MO Ot

wil most?

36% of the responses said grades / test scores.

fiwWwhen | &m in school I worry a
some times | can f ai
able to go to the 5

22% of the responses said homework.

il worry about homewor k, i f |
didndét finish it. Someti mes
having too much homewor k. 0

13% of the responses said getting bullied.

Al am worried about two fi
of me and my brothers for

—_ —
-5 —
«Q o

fth
ou

30



Question 3= When Volarer i Sane s ywiid R s
kinds-of things -0’y O MR QOO | MOS8 1 4 [0 1-1 ¥4

12% of the responses mentioned getting in trouble.

AAnot her thing that gets me w
in trouble and a teacher cal

12% of the responses mentioned difficult school

work.

firfTo me math i s hard because |
well. | think my math teacher Miss L is proud of

how | dondét give up and show

11% of the responses said they worried about

friends.

Al think my friend doesndt wa
anymore or she doéeésnodt | ike

LS

QUuestion ;3= WhenVolarer i Sohe s yild R s
Kinds-01things -0 YO OB @O0t | IO 8 1 a [ 11 ¥'¢

4% of the responses said they worried about
teachers.

AWhen | am in school | most]
teachers being mad at me. 0

4% of the responses mentioned frightening things
(like strangers, violence, etc.)

iMy safety, my friendds safet
3% of the responses mentioned problems at home.

AMy mom is the first thing I
always does something wrong everyday and she

could get into a car accident . 0
Now | hope you have something
out because | do. o

31



o)W gEET Se saniechisu tha would
make-City; Elameitaly- el EEA=I 4

37% of the responses said more or longer recess.

Aféjust add about 10 minu
be physical and healthy

33% of the responses said a better facility or
equipment.

i Set aside more room for foc
field.o

Put swings on the playgrour
Have | imos pick us up from
Put a swimming pool in ever

To have robots in the room
homewor k. 0o

tes
for

) B t S ) S 1

LS

Question 4 Whai iSESOREHIR0 stlic R g =1
woulds make Ciyi Eleaienaiy e Uei 4 = o4

21% of the responses said better cafeteria food.

AfA salad bar in the cafeteri a
11% of the responses said less homework.
AA |ittle | ess math homewor k.

8% of the responses said fewer trouble
makers/bullies.

5% of the responses said nicer teachers.

AiWe would party all the ti me

domi nati on. 0
3
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Plan for ClassMaps with teacher
Collect anonymous ClassMaps
Collate and graph ClassMaps data
Plan a class meeting with teacher

Meet with the class about ClassMaps results
and the goal

Implement a plan for change
7. Monitor and revise the plan as needed

a > v npoPE

o

What makes SlasSNHENE SHeYE K8 =\YS
Usa iy

Anonymous

Brief: Collectedin15(4 ™ 5% grades)to 25 (2 " grade)
minutes

6-8 item surveys of each of the six characteristics
Uniform response format
Easy to analyze and graph

Content derived from related individual measures and
classroom research on each characteristic

Alphas for subscales range from .78 to .95

Believe in Me and My Teacher showed modest correlations
with attendance and work completion in a middle school
sample

Parallel scales of ClassMaps and the Yale School
Development Program School Climate Survey were
si@ficantly correlated (.47 to .80)

33



How taUSEtne

Use one or several scales, depending on your question
Keep the scale intact
But, add items if particular questions are important to your
project
Never =0
Sometimes = 1
Often = 2
Almost Always = 3
Average scores across all items
Means can range from 0 to 3
And/or count the number of students giving each response

Studenisanneaia!

Students arendt used to seeing an
And they often have very little experience using data

Many students can6t automatically
averages

And they dondt automatically unde

from
And they have to understand the data well before they can
use it for problem solving

WHY BOTHER?
Data is a very convincing way to describe the problem so
that all students understand it
And when student data is used, the data describes the
problem in a student  -centered way

And having pre -data makes it possible for the students to
use post -data to decide whether the problem has gotten
r

34



Makings datarae:

StUdEnLs

Donot describe too much dat ¢
GRAPH, GRAPH, GRAPH

Use frequency counts instead of percentages or
averages

Report results item by item, instead of by scale
Clearly label all parts of the graph
AND BETTER YET
Let students help collect the data
And let them help make the graph

LS

What thisfeatsyl
ClassSiaps2

Count number of 6al mos
6often, 6 and 6énevero r

Display these in simple bar graphs with a
separate bar for each question

Use 6number of studentsdo al
And label each bar with an abbreviated question

Dondét | abel the graph with
Weaknesses are identified if

v fewer than half the class said Almost always
+ Often; or

v more than a fourth of the class said never

35



20

Number of Students

O

N S > N
c:b' @ $\ \Q,Q 96 AQ,
& G o N N
N & <« ) R s
N o < I
& M <&
o N
LE \?\o‘*
N

B Almost Always B Often O Sometimes

Many characteristics of effective classrooms are
under student control

And students have unique and innovative ideas

about ways to fix c¢classrooms

Or ways to make a plan more kid -friendly
Students see things from a
And students are more likely to facilitate a plan for
change i f theyodre i nc-makmeged
Finally, including students in decision -making is a
way to coach them in responsible, autonomous

learning

-

k
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Wigle=l's hasd aoc:ul:
clasSHmEeHS2-¥

Many students arendt accustc
so actively in discussions of decisions

Class meetings are student centered and students

are more comfortable with teacher centered

activities

Students dono6t al ways belie\v
important contributions to make

This doesndét work wunless it6¢

TEACHERS have to be truly willing to cede some
decisions over to students

QlsVENES iR thga ai: problem-
SV INV [ 3G...

Make sure that there is a climate of trust within
the group

Make sure t
6kangaroo c
students?)

Make sure its an issue that affects all students,

not just a few

Choose a good time to hold the meeting i when
emotions aren6t high and whe
time for a high quality discussion
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Show the data to the students

~ Usually limit this to 2 graphs, one
showing a strength and a second
showing the problem

As k , Ails this data true?o
As k , AWhy do you think this
As k, Awhat coul d | do t o mak
And finally, ask, AWhat coul
do to make it better?0
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